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Summary
The following articles and abstract is based on my research question on how block scheduling will affect the music classes in a high school curriculum. I have included a layout of the common block scheduling terms in a glossary (section I) and a common music standards for all grade levels (section II)  along with several interesting articles on the subject. The intent of this project is to find articles and data relating to a research question. This research question is important to me as an educator of the arts at a high school in Atlanta Public Schools dealing with block scheduling conflicts. I hope to share this information with my colleagues who are having the same issues with their classes.
I. GLOSSARY
4 x 4 Block Schedule: Four classes, approximately ninety minutes in length, every day for the first semester. Four completely different classes, again ninety minutes in length, every day for the second semester. Each class equals one credit.

A/B Block Schedule: (also known as the alternate plan) Four classes, approximately ninety minutes in length, meeting every other day (&quot;A&quot; days) for an entire school year. Four completely different classes, again ninety minutes in length, meeting on alternate days ("B" days) for an entire year. Each class equals one credit.

Combination Block Schedule: A combination of 4 x 4 and A/B block schedules.

Flexible Schedule: A combination of 4 x 4 and A/B block schedules, but class length varies from day to day. One example: On three out of every five days throughout the school year, each class could be 90 minutes in length. On the other two days, designated as Advisement/Resource Days, each class is 75 minutes in length. An Advisement/Resource Hour is 60 minutes in length.

Intensive Block: In this format, students attend two core classes at a time. These core classes can be coupled with up to three other year-long elective classes. Students complete the core classes in 60 days and then move on to another two. School years are organized into trimesters (Jones, 1995; Canady & Rettig, 1995). 

Modular: the modular schedule system is similar to the traditional block schedule, but differs in that it allows for each day of the week to have classes (sometimes referred to as "mods") scheduled in a different order.

Modified block: "build your own" block schedule; e.g. schools may have students attend school based on a 4 x 4 block on Monday through Thursday, and a regular 8 period schedule on Friday. Or, they may have two blocked classes in a day, combined with three regular periods (Rettig and Canady, 1996). 

Parallel block: The parallel block is used primarily in elementary schools, whereas the modified block, alternating A/B, the 4 x 4 block, and the intensive block are used primarily in secondary schools. Parallel block takes a class of students and divides them into two groups. One group of children stay with their classroom teachers for instruction in a subject such as math or language arts, while the other group attends physical education or music, or visits the computer lab; after a prescribed length of time the two groups swap. This schedule provides all students with a more individual learning experience (Canady, 1990). 

Pullout: elective classes that take some students, but not all students, out of the regular classroom to participate in group practices or individual lessons. Trimester: The instructional year is divided into three cycles.

Year-around: Schools that follow a year-around schedule do not literally meet for the entire year. The instructional year is divided into four cycles, which generally run from late July-September, October-December, January-March, and April-early June. Each nine-week instructional cycle is followed by an approximate two-week break, and other seasonal breaks (i.e., Winter, Spring) are included.

II. MUSIC STANDARDS
 

	Pre-K and Kindergarten
	At least 12 percent of the contact time with children in every pre-kindergarten and kindergarten is devoted to experiences with music

	Elementary (Grades 1-5 or 1-6)
	Instruction by music specialists is provided in periods of not less than twenty minutes nor more than thirty minutes in grades 1 and 2 and in periods of not less than twenty-five minutes nor more than forty- five minutes Instruction is provided in string, wind, and(in grades 3 through 6.  Percussion instruments. Instrumental classes meet at least two times per week for a total of at least ninety minutes, including individual instruction and work in small groups and large ensembles.



	Middle School and Jr. High
	Every music course meets at least every other day in periods of at least forty-five minutes. Choral and instrumental ensembles and classes are offered during the school day and are scheduled so that all members of each ensemble meet as a unit throughout the year or have equivalent time under an alternative scheduling arrangement. In schools not utilizing block scheduling, the school day includes no fewer than eight instructional periods. Every effort is made to avoid scheduling single-section courses in music against single-section courses in required subjects.

	High School
	Every music course meets at least every other day in periods of at least In schools not utilizing block scheduling, the(forty-five minutes.  School day includes no fewer than eight instructional periods. Every effort is made to avoid scheduling single-section courses in music against single-section courses in required subjects.


 



III. Articles on Blocking

1. Boone, Nancy Rives. Spaced Versus Massed Scheduling of Music Instruction of First And Second Grade Children. Dissertation Abstracts International. Volume: 49-09, Section: A, page: 2573.
This article was useful to the Douglass High school staff because it gave many alternative examples of other schools and how they solved this important issue. Although it dealt primarily with elementary schools it is still useful for all levels to look into. The purpose of this article was to determine the effects of spaced scheduling versus massed scheduling on various aspects of first and second grade students. One first grade and one second grade class were assigned the spaced instructional format (15-minute, four class sessions per week) and the other first and second grade classes were assigned massed instructional format (30 minute classes, two sessions per week).An aptitude test (PMMA) was administered to all students. Instruction for the 12-weeks was based on existing instructional objectives that were central to the school's music curriculum. Results of the singing test found no significant differences between the two instructional formats. The Primary Measures of Music Audiation scores for both first and second grade spaced format classes were higher than the first and second grade massed format classes but there were no significant differences between instructional format scores on any of the three SBCT test scores. The attitude toward music class scores was generally so high so that there was not an adequate spread to conduct a meaningful correlation.

2. Blocks, Wheels, and Teams: Building a Middle School Schedule
Hinckley, June, Music Educators Journal, 78/6 (February 1992): 26.

This book discusses the different changes block scheduling brought to different schools, and how the school made the scheduling work. I believe this is important because many times educators cannot change what is put into place by administrators or school districts. These schools made it work for them!
Angola High School, Steuben County, Indiana:  The 4X4 Block High School and the Angola High School Band - tells how Angola High School made the 4X4 block schedule work for them

Changes in the Band Programs of Missouri Public High Schools Using the Eight-Block System of Scheduling (Abstract)
Wade, Dudley B., Missouri Journal of Research in Music Education, 31 (1994): 46.
The Times Are Changing. Draper, Anita Teaching Music; v7 n4 p30-37 Feb 2000
These articles were important to me as I have worked in middle schools that also used the Wheel schedule for music classes. This particular book is an excellent recourse for the Band Program Director at any school.

Addresses the scheduling debate, focusing on the block scheduling approach in secondary schools. Discusses alternative scheduling that incorporates both the traditional short classes and the block schedules, such as Flex 8 and hybrid schedules. Urges music teachers to contribute to the scheduling debate. Includes a list of resources. (CMK)
Goodrich, Kathlene J. An investigation of block scheduling in high school string ensembles: Student performance, attentiveness, and attrition. Dissertation Abstracts International. Volume: 62-06, Section: A, page: 2063.
Alternative school scheduling patterns were examined to determine whether they have an impact on string music education and student performance levels in two A/B block, two 4 x 4 block, and two traditional-scheduled high schools.

Findings indicated that regional festival ratings were highest in schools maintaining a traditional schedule and lowest in schools using a 4 x 4 block schedule. Performance levels over time remained fairly consistent at each school. Difficulty grade level of repertoire fluctuated slightly for some of the block schools. When student performance achievement was measured, a statistical significance was found between type of schedule pattern. Performance achievement also revealed a significant difference between schools and between schedule patterns. No difference existed for student attentiveness between schools or schedule patterns. The 4 x 4 block schools had the greatest number of students unable to maintain consistent membership in the string program. Enrollment figures for the past eight years indicated: traditional schools string programs have had consistent growth, 4 x 4 block schools remained fairly consistent, and A/B block schools had a large increase in enrollment for the first two years after switching to block and thereafter maintained steady growth

Carpenter, David Karl. Block scheduling implementation in secondary school music programs in Louisiana. Dissertation Abstracts International. Volume: 62-05, Section: A, page: 1645.
The general purpose of this study was to determine the perceptions of music educators in Louisiana regarding the block schedule and its effect on music education.

Questionnaires were mailed to 77 high schools using the block schedule in Louisiana. An equal number of mail-outs (for a total of 154) were sent to schools subscribing to the traditional schedule to provide comparative characteristics. Using a variety of Likert-type scales, the respondents rated various characteristics of music program enrollment, scheduling problems, and individual student musical proficiency.

The analysis of data reported higher enrollment means for performing arts classes in schools with the Traditional schedule. This is attributed to the smaller amount of schedule conflicts. The enrollment means of choirs and bands in schools subscribing to the Full Block were also reported higher than the same type of programs in the Modified Block schools. Subjects also reported problems with student drop-outs as a result of schedule conflicts; however, the proficiency level of the student musicians increased under the Full Block schedule.
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