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NEEDS ASSESSMENT

AFTER STUDYING THIS CHAPTER YOU SHOULD BE ABLE TO: 

1. Identify and describe major sources of curriculum content.

2. Outline levels and types of needs of students.

3. Outline levels and types of needs of society.

4. Show how needs are derived from the structure of a discipline.

5. Describe the steps in conducting a needs assessment. 

6. Construct an instrument for conducting a curriculum needs assessment.

CATEGORIES OF NEEDS


At the beginning of the twenty-first century the following items of content among thousands of items were being taught at specified grades somewhere in the United States:

· Kindergarten: Identification of the primary and secondary colors

· First grade: Identification of U.S. coins • Second grade: Demonstration of ability to use period, comma, question mark, and quotation marks correctly

· Third grade: Distinguishing between a solid, liquid, and gas
· Fourth grade: Identification of common musical instruments

· Fifth grade: Demonstration of skill of administering first aid to victims of accidents

· Sixth grade: Performance of selected calisthenic skills

· Seventh grade: Demonstration of use of library reference works

· Eighth grade: Tracing historical development of own state

· Ninth grade: Using a circular saw properly

· Tenth grade: Describing preparation needed for selected careers

· Eleventh grade: Demonstrating skill in using a computer for data and word processing

· Twelfth grade: Writing a research paper

We could have listed hundreds of items that young people are called on to master in the course of their education from elementary through secondary school. For the moment these thirteen items will suffice for our purpose.


In reviewing these and other items, we could raise a number of questions. How did these particular items of content get there? What needs do the items fulfill? Have the right items been selected? What has been omitted that should have been included, and what might be eliminated from the curriculum? How do we find out whether an item is filling a need? Which needs are being met satisfactorily and which are not being met? What kinds of needs are there to which curriculum planners must pay attention?


The first section of this chapter discusses needs of students and society, classified by levels and types, and needs derived from the subject matter. The second section describes a process for conducting a curriculum needs assessment. When carrying out this process, curriculum planners study the needs of learners, society, and subject matter. With the help of the community, students, teachers, and administrators identify and place in order of priority programmatic needs that the school must address.


In the preceding chapter we saw that statements of educational aims and philosophy are based on needs of students in general and needs of society. Needs of both students and society are evident in the following examples of statements of aims and philosophy:

· to develop the attitude and practice of a sound mind in a sound body

· to promote concern for protecting the environment

· to develop a well-rounded individual

· to develop skills sufficient for competing in a global economy

· to promote the pursuit of happiness

· to enrich the spirit

· to develop the ability to use the basic skills

· to develop the ability to think

· to develop a linguistically, technologically, and culturally literate person

· to develop communication skills

· to develop respect for others

· to develop moral, spiritual, and ethical values


Statements of aims and philosophy point to common needs of students and society and set a general framework within which a school or school system will function. In formulating curriculum goals and objectives for a particular school or school system, curriculum developers must give their attention to five sources as shown by components I and II of the model for curriculum development: (1) the needs of students in general, (2) the needs of society, (3) the needs of the particular students, (4) the needs of the particular community, and (5) the needs derived from the subject matter. You will recall that Ralph Tyler, in a similar vein, listed three sources from which tentative general objectives are derived: student, society, and subject.


We can expand on the needs of both students and society in a greater level of detail than is shown in the model for curriculum development by classifying the needs of students and society into two broad categories—levels and types—thereby emphasizing points that curriculum planners should keep in mind.
A CLASSIFICATION SCHEME


To focus our thinking, let’s take a look at the following four-part classification scheme:

· needs of students by level

· needs of students by type

· needs of society by level

· needs of society by type


Before analyzing each category, I must stress that the needs of the student cannot be completely divorced from those of society or vice versa. The needs of one are intimately linked to those of the other. True, the two sets of needs sometimes conflict. For example, an individual’s need may be contrary to society’s when he or she shouts “Fire” to gain attention in a crowded theater when there is no fire. An individual’s desire to keep an appointment may result in his or her speeding on the highway and thereby endangering the lives of other members of society. In these two examples, the apparent needs of the person and those of society are antithetical.


The needs of the person and the needs of society are, fortunately, often in harmony. An individual’s desire to amass wealth, if carried out legally and fairly, is compatible with a democratic, productive society. The wealth may benefit society in the form of investment or taxes. An individual’s need for physical fitness is congruent with society’s demand for physically fit people. The literate citizen is as much a need of society as literacy is a need of the individual. A worker’s need for technological proficiency contributes to our nation’s economic growth. Consequently, it is sometimes difficult to categorize a particular need as specifically a need of the person or of society. That degree of refinement is not necessary. As long as the curriculum planner recognizes the need, its classification is secondary.


Lest there be a misunderstanding, the needs of the particular student do not completely differ from those of students in general but do vary from those of other students who share the same general needs. Students manifest not only their own particular needs but also the needs of young people generally in our society. The needs of a particular community do not completely vary from those of society in general but do differ in some respects from those of other communities that share the same general societal needs. The thousands of communities in the United States are, in spite of local distinctions of needs, resources, and cultural idiosyncrasies, parts of the total culture linked by transportation and mass media, including the Internet.

Interests and Wants


Before proceeding with a discussion of needs of students, we should distinguish between student interests and wants in curriculum development. Interest refers to attitudes of predisposition toward something (for example, auto mechanics, history, dramatics, or basketball). Want includes wishes, desires, or longings for something, such as the want for an automobile, spending money, or stylish clothes.

None of the models for curriculum development in Chapter 5 builds into it either the interests or wants of students. The reasons why interests and wants of students are not shown in the proposed model for curriculum development are the following: 

1. Interests and wants can be immediate or long range, serious or ephemeral. Immediate and ephemeral interests and wants have less relevance than long-range and serious interests and wants.

2. Both interests and wants may actually be the bases of needs. For example, an interest in the opposite sex, which may be derived from a basic human drive, may indicate a need for curriculum responses in the areas of human and social relationships. A want may actually be a need. The want to be accepted, for example, is, in fact, the psychological need to be accepted. Alternatively, the want for a pair of expensive, designer jeans, though some may possibly argue, is not a need. If, then, interests and wants can be the bases for needs and are sometimes needs themselves, it would be redundant for them to be shown separately in a model for curriculum improvement.

3. It would be unduly complex, burdensome, and confusing for interests and wants to be shown separately in a model for curriculum development. Curriculum workers and instructional personnel know full well, of course, that they cannot ignore interests and wants of students, for these can be powerful motivators. Certainly, as far as interests go, the literature is filled with admonitions for educators to be concerned with student needs and interests to the point where the two concepts, needs and interests, are one blended concept, needs-and-interests. Interests and wants of students must be continuously considered and sifted in the processes of both curriculum development and instruction. Although curriculum developers cannot cater to whimsical interests and wants of students, they cannot ignore legitimate and substantial interests and wants.

NEEDS OF STUDENTS: LEVELS


The levels of student needs of concern to the curriculum planner may be identified as (1) human, (2) national, (3) state or regional, (4) community, (5) school, and (6) individual.

Human


The curriculum should reflect the needs of students as members of the human race, needs that are common to all human beings on the globe, for example, food, clothing, shelter, and good health. Franklin D. Roosevelt, in his State of the Union address to the U.S. Congress in 1941, iterated four universal needs of humanity, widely known as the Four Freedoms. These are freedom from want, freedom from fear, freedom to worship God in one’s own way, and freedom of speech and expression.


The American student shares in common with his or her brothers and sisters all over the world certain fundamental human needs that the curriculum should address. The study of anthropology could help a curriculum planner to recognize fundamental

human needs.

National


At the national level, the general needs of students in American society are assessed. Chapter 6 already presented efforts to identify nationwide needs of students through statements of aims of education. We might identify as needs of students throughout the nation, development of the ability to think, mastery of basic and technological skills, preparation for a vocation or college, the ability to drive a car, consumer knowledge and skills, and a broad, general knowledge. Some of the national needs we might identify are ones held in common by inhabitants of all nations. For example, few would argue that literacy education is not essential to the development and growth of any nation. In that sense literacy education is a worldwide but not a human need because men and women do not need to read or write to exist. Human beings, however, cannot exist without food and water or with overexposure to the elements.


To become aware of nationwide needs of students, the curriculum planners should be well read, and it is helpful for them to be well traveled. The curriculum planner should recognize changing needs of our country’s youth. For example, contemporary young people must learn to live with the computer, to conserve dwindling natural resources, to protect the environment, and to change some basic attitudes to survive in twenty-first century America.

State or Regional


Curriculum planners should determine whether students have needs particular to a state or region. Whereas preparing for a vocation is a common need of all students in American society, preparing for specific vocations may be more appropriate in a particular community, state, or region. General knowledge and specialized training in certain fields, such as health care, teaching, secretarial science, auto mechanics, woodworking, computer programming, and data processing, may be applied throughout the country. However, states or regions may require students to be equipped with specific knowledge and skills for their industrial and agricultural specializations. Construction workers may be needed, for example, in growing areas of the Sunbelt and not in states or regions that are losing population. Some states and regions exceed others in their need for workers in the hospitality industry.

Community


The curriculum developer studies the community served by the school or school system and asks what students’ needs are in this particular community. Students growing up in a mining town in West Virginia have some demands that differ from those of students living among the cherry orchards of Michigan. In some urban communities with their mélange of races, creeds, colors, and national origins, one of the greatest needs may be to learn to get along with one another. Students who finish school and choose to remain in their communities will need knowledge and skills sufficient for them to earn a livelihood in those communities.

School


The curriculum planner typically probes and excels at analyzing the needs of students in a particular school. These needs command the attention of curriculum workers to such an extent that sometimes the demands of the individual students are obscured. The need for remedial reading and mathematics is obvious in schools where test scores reveal deficiencies. The need for the English language may be pressing in a school with a large percentage of children with another native language. Recently integrated or multiethnic school populations show, as a rule, the need for opening communication among groups. Some schools (especially magnet schools specializing, for example, in science, the performing arts, health occupations, or the building trades) reflect the built-in needs of their student body.

Individual


Finally, the needs of individual students in a particular school must be examined. Can it be that the needs of individual students go unattended while focus is on the needs of the many? Has the school addressed the needs of the average, the gifted, the academically talented, the physically or mentally challenged, the diabetic, the hyperactive, the withdrawn, the aggressive, the antisocial, and the creative pupil (to mention but a few categories of individual behavior)? We must ask to what extent the philosophical pledges to serve the needs of individuals are being carried out.


Each level of student needs builds on the preceding level and makes, in effect, a cumulative set. Thus, the individual student presents needs that emanate from his or her (1) individuality, (2) membership in the school, (3) residence in the community, (4) living in the state or region, (5) residing in the United States, and (6) belonging to the human race.

NEEDS OF STUDENTS: TYPES


Another dimension is added when the curriculum planner analyzes the needs of students by types. Four broad types of needs can be established: physical/biological, sociopsychological, educational, and developmental tasks.

Physical/Biological


Biologically determined, the physical needs of young people are common within the culture and generally constant across cultures. Students need movement, exercise, rest, proper nutrition, and adequate medical care. On leaving the childhood years, students need help with the transition from puberty to adolescence. In the adolescent years they must learn to cope with their developing sexuality and learn the harmful effects of alcohol, drugs, and tobacco on the human body. Providing for the disabled is a growing concern in our society. Obesity of young people is a problem calling for attention. A sound curriculum aids students to understand and meet their physical needs not only during the years of schooling but into adulthood as well.

Sociopsychological


Some curriculum developers might divide this category into social and psychological needs, yet it is often difficult to distinguish between the two. For example, an individual’s need for affection is certainly a psychological need. Affection, however, is sought from other individuals and in that context becomes a social need. At first glance, self-esteem seems a purely psychological need. If we believe perceptual psychologists like Earl C. Kelley, however, the self is formed through relationships with others: “The self consists, in part at least, of the accumulated experiential background, or backlog, of the individual. . . . This self is built almost entirely, if not entirely, in relationship to others. . . . Since the self is achieved through social contact, it has to be understood in terms of others.”


Among the common sociopsychological needs are affection, acceptance and approval, belonging, success, and security. Furthermore, each individual, both in school and out, needs to be engaged in meaningful work. The lack of significant work may well account, at least in part, for the notorious inefficiency of some nations’ bloated governmental bureaucracies.


The needs of the mentally and emotionally exceptional child fit more clearly into the psychological category. Attention must be paid to the wide range of exceptionalities: the gifted, the creative, the emotionally disturbed, the mildly retarded, and the severely retarded among others. Curriculum workers must be able to identify sociopsychological needs of students and to incorporate ways to meet these needs into the curriculum.

Educational


Curriculum planners ordinarily view their task of providing for the educational needs of students as their primary concern. The educational needs of students shift as society changes and as more is learned about the physical and sociopsychological aspects of child growth and development. Historically, schools have gone from emphasizing a classical and theocratic education to a vocational and secular education. They have sought to meet the educational needs of young people through general education, sometimes as the study of contemporary problems of students and/or society. “Life adjustment” courses and career education have been features in our educational history. The basic skills and academic disciplines are currently preferred as the curricular pièce de résistance. The curriculum worker should keep in mind that educational needs do not exist outside the context of students’ other needs and society’s needs.

Developmental Tasks


Robert J. Havighurst made popular the concept of a “developmental task,” which he viewed as a task that had to be completed by an individual at a particular time in his or her development if that individual is to experience success with later tasks.
 He traced the developmental tasks of individuals in our society from infancy through later maturity and described the biological, psychological, and cultural bases as well as the educational implications of each task.


Found between individual needs and societal demands, developmental tasks do not fall neatly into the schemes developed in this chapter for classifying the needs of students and the needs of society. These tasks are, in effect, personal-social needs that arise at a particular stage of life and that must be met at that stage. In middle childhood, for example, youngsters must learn to live, work, and play harmoniously with each other. In adolescence, individuals must learn to become independent, responsible citizens.


Havighurst addressed the question of the usefulness of the concept of developmental tasks in the following way:

There are two reasons why the concept of developmental tasks is useful to educators. First, it helps in discovering and stating the purposes of education in the schools. Education may be conceived as the effort of society, through the school, to help the individual achieve . . . certain of his developmental tasks.


The second use of the concept is in the timing of educational efforts. When the body is ripe, and society requires, and the self is ready to achieve a certain task, the teachable moment has come. Efforts at teaching which would have been largely wasted if they had come earlier, give gratifying results when they come at the teachable moment, when the task should be learned.


Curriculum planners in earlier years frequently fashioned an often elaborate planning document known as a scope-and-sequence chart. This chart assigned content to be encountered at each grade level following what was known about child growth and development. Today we recognize the necessity for developmental appropriateness, that is, providing learning experiences appropriate to the age and background of the individual learner.
 Addressing the fit between the curriculum and needs of learners, George S. Morrison saw four types of appropriateness: developmental, in terms of growth and development; individual, in terms of special needs of learners; multicultural, in terms of cultural diversity; and gender, in terms of avoiding discriminatory content or practice.

NEEDS OF SOCIETY: LEVELS


The curriculum worker not only looks at the needs of students in relation to society but also at the needs of society in relation to students. These two levels of needs sometimes converge, diverge, or mirror each other. When we make the needs of students the focal point, we gain a perspective that may differ from that accorded us in studying the needs of society. In analyzing the needs of society, the curriculum worker must bring a particular set of skills to the task. Grounding in the behavioral sciences is especially important to the analysis of the needs of the individual, whereas training in the social sciences is pivotal to the analysis of the needs of society.


As we did in the case of assessing students’ needs, let’s construct two simple taxonomies of the needs of society: first, as to level, and second, as to type. We can classify the levels of needs of society from the broadest to the narrowest: human, international, national, state, community, and neighborhood.

Human


What needs, we might ask, do human beings throughout the world have as a result of their membership in the human race? Humans as a species possess the same needs as individual human beings—food, clothing, and shelter. Collectively, humankind has a need for freedom from want, from disease, and from fear. As a civilized society, presumably thousands of years removed from the Stone Age, human beings have the need, albeit often unrealized, to live in a state of peace. Human society, by virtue of its position at the pinnacle of evolutionary development, has a continuing need to maintain control over subordinate species of the animal kingdom. When we see the devastation wrought by earthquakes, volcanoes, hurricanes, floods, tornadoes, and drought, we are repeatedly reminded of the need to understand and control the forces of nature. Some of the needs—or demands, if you will—of society are common to the human race.

International


Curriculum developers should consider needs that cut across national boundaries and exist not so much because they are basic needs of humanity but because they arise from our loose confederation of nations. The study of foreign languages, for example, is a response to the need for peoples to communicate with each other. The nations of the world need to improve the flow of trade across their borders. They need to work out more effective means of sharing expertise and discoveries for the benefit of all nations. The more fortunate nations can assist the less fortunate to meet their developmental needs by sharing the fruits of their good fortune. The people of each nation continually need to try to understand more about the culture of other nations.


Many years ago I attempted to define a number of understandings that appeared to be essential for American youth to know about the world. Few of these understandings have changed significantly with the passing of time. With the possible exception of the last item in the following list, the same understandings are relevant to the people of every nation, not only Americans.


All American youth need to understand that

1. the world’s population is rapidly outstripping its resources.

2. there is more poverty in the world than riches.

3. more than one-third of the world’s population is illiterate.

4. there are more people of color in the world than white.

5. there are more non-Christians in the world than Christians.

6. our actions at home are sources of propaganda abroad.

7. nationalism is on the march as never before.

8. most of the nations of the world are struggling for technical advances.

9. you can reach by air any point on the globe within thirty-six hours. [Today I would reduce the number of hours of air journey to reflect supersonic flight and would add “you can reach distant spots on the planet almost instantaneously via electronic mail at a miniscule cost.”]

10. in spite of our problems at home, thousands of foreigners abroad want to migrate to the land of the free and the home of the brave.
 

Surely the fact that the world’s population of more than 6 billion, which is projected to reach 20 billion within two decades unless stabilized, ethnic wars such as experienced in recent years in the former Yugoslavia and Rwanda, terrorist actions, starvation in countries like Somalia, U.S.-led engagements like the war in Afghanistan, two wars with Iraq, the mistreatment of children and women in some countries, and the volatility of international financial markets provide examples of international problems that can have an impact on contemporary curriculum development.

National


The curriculum planner must be able to define the needs of the nation with some degree of lucidity. Consequently, our form of government rests on the presence of an educated and informed citizenry. Education in citizenship is to a great extent the function of the school. One means of identifying national needs is to examine the social and economic problems faced by the country. The United States has an urgent need, for example, to train or retrain persons in occupations that appear to be growing rather than declining. The curriculum planner must be cognizant of careers that are subject to growth and decline. Employment opportunities will vary from occupation to occupation. Some will experience an increase; others, a decrease.


Projecting employment opportunities between 2004 and 2014, the Bureau of Labor Statistics reported professional and related occupations (computer and mathematical occupations, health care practitioners and technical occupations, and education, training, and library occupations) will grow faster than any other major occupational group. Service occupations constitute the second largest rate of growth (health care service occupations are expected to add the most jobs among service occupations). Computer and health care occupations are expected to grow fastest whereas rail transportation, agriculture, fishing, hunting, and forestry jobs are anticipated to decrease. Employment in management, business, financial, and construction occupations is predicted to increase.


A special note should be said about jobs for teachers. Employment opportunities for teachers have varied from time to time from undersupply to oversupply. In the early years of the twenty-first century school districts face an extreme shortage of teachers, let alone highly qualified teachers, to fill their classrooms. The shortage has forced school systems to add financial incentives to attract teachers especially in fields like mathematics and special education and to recruit teachers far and wide, including abroad.


Employment needs in occupations change as technology continues to develop, consumer demands change, populations shift, global competition stiffens, and outsourcing intensifies. Curriculum workers must stay attuned to changing employment needs.


Not too surprising to persons in education is the finding by the Bureau of Labor Statistics that “Among the 20 fastest growing occupations, a bachelor’s or associate degree is the most significant source of postsecondary education or training for 12 of them. . . .”


Schools have responded to career needs of young people through vocational education either in comprehensive high schools, vocational schools, or magnet schools. Since World War I emphasis on vocational education has waxed and waned. The Smith- Hughes Act of 1917, the George-Reed Act of 1963, the George-Dean Act of 1936, the Vocational Education Act of 1963, Charles Prosser’s resolution calling for “life adjustment education” and the creation of the Commission on Life Adjustment Education in the post–World War II years, the Carl D. Perkins Act of 1984, and the School-to-Work Opportunities Act of 1994 all addressed career and life needs of youth. The Carl D. Perkins Act (Public Law 98-524, The Vocational Education Act of 1984) furnishes an interesting example of the effects of changing curricular emphases on the U.S. Congress. Amended in 1990, it became the Carl D. Perkins Vocational and Applied Technology Education Act; renewed in 1998 it appeared as the Carl D. Perkins Vocational-Technical Education Act; and reauthorized in 2006 it dropped the older and now less-popular label “vocational” and has become the Carl D. Perkins Career and Technical Improvement Act.


Renewed programs in career education from the 1970s to the present take note of deficiencies among the workforce and seek to help students gain skills necessary for successful employment. Among current means of strengthening career education are analysis of business and industrial needs of the community; specification of outcomes needed by graduates; integration of academic and career education; school-to-work transition programs; establishing partnerships with business and industry; on-the-job experiences concurrent with schooling; and guidance of students in examining a chosen set of occupations (e.g., business, health, communications), a practice known as career clustering.


Competition from abroad, changing consumer preferences, and continuing employee needs, such as pensions and health care in the early 2000s, have resulted in the collapse or downsizing of corporations causing the loss of thousands of jobs. As our nation strives to increase employment, it needs employees who feel secure in their work and who do not fear that the competitive free enterprise system will force them into the ranks of the unemployed.


The U.S. Congress responded to a national need—and caused the schools to respond as well—by enacting Public Law 94-192, the Education for All Handicapped Children Act of 1975. Through this and similar legislation, the Congress said that the country could not afford to waste the talents of a sizable segment of the population. The presence of programs in basic skills; citizenship; consumer, global, career, computer, and sexuality education in schools across the country is indicative of curriculum planners’ responding to national needs.


The United States has many needs, from improving its educational system to solving ethnic problems to reducing crime to providing for full employment to meeting the health needs of its population to maintaining its world leadership role. The curriculum worker must be a student of history, sociology, political science, economics, and current events to perceive the needs of the nation. 


We should note that some writers hold that educational policy has been too closely tied to economics with its principles of efficiency and productivity. Critical of city, state, and national efforts at reform through governmental promotion of standards, assessment, and accountability, Ernest R. House, for example, contended that “national and state leaders formulate educational policies primarily in response to national or state economic concerns without sufficient understanding or appreciation of educational institutions.”
 House observed, “Frequently, policies dedicated to efficiency and productivity in education do not result in better education or improved productivity.”

State


States also have special needs. When the sale of automobiles declines, the state of Michigan experiences special difficulties. When the oil industry goes into recession, Texas suffers. When drought parches the wheat belt, the producers of wheat across the Great Plains feel pain. When floods swallow valuable farm land in the Midwest, the calamity strikes producers of corn and soybean. When frost injures the citrus crop, Florida’s economy is hurt. When whole industries move from the cold and expensive Northeast to sunnier climes in the United States—and even to Mexico—where labor and other costs are lower, the abandoned states feel the loss.


The continuing movement of population from the North and Midwest to the South, Southwest, and West has brought with it an array of needs not only in the states that people are deserting but also in the states whose populations are growing. Migratory waves of citizens—including those from Puerto Rico—and of noncitizens from Cuba, Vietnam, Mexico, and Haiti have had a great impact on some states in particular and, of course, on the nation as a whole. The presence of an estimated 12 million illegal immigrants already in the United States and the need for stemming the continuing stream of illegals across our porous borders raise both human and economic problems not only for the immigrants but also for the economy as a whole.


State needs become apparent when students consistently evidence inadequate academic performance. To be assured that students are demonstrating competence on state content standards, twenty-five states, as of August 2006, were requiring or getting ready to require their students to pass exit exams in order to receive a high school diploma and graduate.
 Further, to comply with requirements of No Child Left Behind, states must test reading, mathematics, and science at stipulated grade levels.


Job opportunities, needs for training of specialized workers, and types of schooling needed differ from state to state and pose areas of concern for curriculum workers.

Community


Curriculum workers are more frequently able to identify the needs of a community because they are usually aware of significant changes in its major businesses and industries. They know very well, as a rule, whether the community’s economy is stagnant, depressed, or booming. On the other hand, changes are sometimes so gradual that schools neglect to adapt their programs to changing community needs. For example, it is possible to find schools that offer programs in agriculture although their communities have shifted to small business and light industry long ago, or we find schools that train pupils for particular manufacturing occupations when the type of manufacturing in the area has changed or factories have been converted to automation. More subtle and more difficult to respond to are needs produced by the impersonality of large urban areas with, in too many cases, an accompanying deterioration in the quality of life. Urban dwellers need to break through the facade of impersonality and develop a sense of mutual respect. They also need to become aware of possible contributions they can make to improve life in the big city.


Shifts of population within a state create problems for communities. There may be, for example, a population movement from the city to the suburbs or farther into the country, followed later by another population shift from the country or the suburbs back to the city. During the 1970s, as disenchanted city dwellers sought a higher quality of life in the country, rural areas experienced significant growth with its accompanying problems. The U.S. Census Bureau figures showed that in the 1980s many Americans became dissatisfied with the rural areas and once again gravitated to the metropolitan areas.
 We are currently witnessing some regrouping even within the metropolitan areas, as, for example, the rejuvenation and restoration of deteriorating downtown and historic areas of cities. Some suburban dwellers have been returning to the central city where properties are depressed and therefore relatively cheap (at least early on). Renovation of old homes promises to make some formerly depressed central city locations once again choice, even expensive, places to inhabit. In contrast, responding to concerns about crime, some urban dwellers have created restricted refuges with walls, gates, alarm systems, and security personnel. The twin problems of escalating costs of housing and conversion of apartments to condominiums, especially in the fast-growing areas of the country, make it difficult for low- and even middle-income workers to find single-family homes, condos, or apartments within their budgets.


Shifts in population create problems for the schools just as the tax base, on which schools rely for partial support, affects the quality of education in a community. School staffs know full well the differences in communities’ abilities to raise taxes to support public education. As the Serrano v. Priest decision of the California Supreme Court in 1971 and the Edgewood v. Kirby decision of the Texas Supreme Court in 1989 clearly demonstrated, wealthier communities with the ability to raise funds through taxes on property can provide a higher quality of education than can communities with a poorer tax base.
 In this respect community need becomes a state need because education, through the Tenth Amendment to the U.S. Constitution, is a power reserved to the states. Parenthetically we might add that community needs, including schools, become state and federal needs when communities are hit by natural disasters like 2005’s Hurricane Katrina.


Schools cannot, of course, solve these societal problems by themselves. Communities must turn primarily to their state legislatures for help in equalizing educational opportunities throughout the state. On the other hand, schools can make—and cannot avoid the obligation to make—an impact on the future citizens of the community whom they are educating by making them aware of the problems and equipping them with skills and knowledge that will help them resolve some of the problems.

Neighborhood


Are there needs, the curriculum developer must ask, peculiar to the neighborhood served by the school? The answer is obvious in most urban areas. The people of the inner city have needs of which the people of the more comfortable suburbs are scarcely aware except through the press and television.


Crime and use of drugs are more common in some neighborhoods than in others. The needs of people in areas that house migrant workers are much different from those of people in areas where executives, physicians, and lawyers reside. Children in lower socioeconomic levels often achieve less in their neighborhood schools than more affluent children do in theirs. As a rule, families of children in the more fortunate schools are able to afford cultural and educational experiences that children in the less fortunate schools seldom encounter.


The curriculum worker must be perceptive of changes in neighborhoods. For example, city dwellers who moved to suburbia in search of the good life are finding—after some years in a housing development, often a tract variety with a sameness of architectural design, and after countless hours of commuting—that the good life has eluded them. They have become disenchanted with wall-to-wall housing and with block after block of shopping centers. Grass, trees, and unpolluted air have given way to the bulldozer, the cement mixer, and disconcerting traffic.


Some of the suburban settlements have joined the central city in experiencing blight, decay, crime, and the host of problems that they originally ascribed to the cities. Consequently, some suburbanites have reversed direction, willing to contend with urban problems and at the same time enjoy the cultural, educational, and recreational resources of the city.


Countering the difficulty for low- and middle-income workers to find affordable housing in some sections of the country, an interesting current social development is the trend toward construction of homes larger than customary in prior years by those who can afford them and the purchase and demolition of small, older but still livable homes in middle- and upper-class neighborhoods by the more affluent, replacing those dwellings with expansive and expensive mansions. Worth watching are housing developments designed to create a congenial small-town atmosphere in a suburban-type setting. These new planned communities employ the concept of a community center surrounded by a mixture of single-family and multi-family residences and apartments. Schools and commercial and recreational facilities are planned to be within walking distance of the homes. Mass transit will link suburbs and nearby urban centers, reducing dependence on the automobile. Sites near Sacramento, California; Tacoma, Washington; Orlando and Tampa, Florida; and in Brevard County, Florida, are locales testing the small-town center concept wherein schools, shops, jobs, and services can be found within walking distance of homes. Perhaps in the twenty-first century not all of America’s population will be living in the beehive dwellings predicted by some futurists.


The curriculum specialist must develop plans that show an understanding of the needs of society on all of the foregoing levels.
NEEDS OF SOCIETY: TYPES


The curriculum planner must additionally look at the needs of society from the standpoint of types. For example, each of the following types of societal needs has implications for the curriculum:

· political

· social

· economic

· educational

· environmental

· defense

· health

· moral and spiritual


A curriculum council studying the needs of society would be well advised to try to generate its own system for classifying societal needs. It might then compare its classification system with some of those found in the literature. The Seven Cardinal Principles and the Ten Imperative Needs of Youth, mentioned in Chapter 3, were efforts to identify needs of students as a function of the needs of society.

Social Processes


Numerous attempts have been made throughout the years to identify societal needs or demands under the rubrics of social processes, social functions, life activities, and social institutions. As we review several well-known efforts to specify these needs, we should recall the student-society duality of needs. “Making a home,” for example, is both a societal and personal need. The person has a need for the skills of making a home while society has a need for persons who possess homemaking skills. Curriculum specialists who seek to delineate social processes or functions do so in order to identify individual needs that have social origins. It might be argued, parenthetically, that all personal needs (except purely biological ones) are social in origin. Robert S. Zais credited Herbert Spencer for the beginning of the practice of studying society empirically.
 In 1859 Spencer recommended that students be prepared for “the leading kinds of activity which constitute human life.”
 He classified these activities in order of importance as follows:

1. Those activities which directly minister to self-preservation

2. Those activities which, by securing the necessaries of life, indirectly minister to self-preservation

3. Those activities which have for their end the rearing and discipline of offspring

4. Those activities which are involved in the maintenance of proper social and political relations

5. Those miscellaneous activities which make up the leisure part of life, devoted to the gratification of the tastes and feelings


The 1934 Virginia State Curriculum Program has been identified as one of the better-known attempts to organize a curriculum around life processes.
 O. I. Frederick and Lucile J. Farquear reported the following nine areas of human activity that the state of Virginia incorporated into the curriculum of the schools:

1. Protecting life and health

2. Getting a living

3. Making a home

4. Expressing religious impulses

5. Satisfying the desire for beauty

6. Securing education

7. Cooperating in social and civic action

8. Engaging in recreation

9. Improving material conditions


The Wisconsin State Department of Public Instruction’s Guide to Curriculum Building has been highly regarded for its social functions approach. The Wisconsin State Department of Public Instruction listed the following social functions in its guide for a core curriculum at the junior high school level.

· To keep the population healthy.

· To provide physical protection and guarantee against war.

· To conserve and wisely utilize natural resources.

· To provide opportunity for people to make a living.

· To rear and educate the young.

· To provide wholesome and adequate recreation.

· To enable the population to satisfy aesthetic and spiritual values.

· To provide sufficient social cement to guarantee social integration.

· To organize and govern in harmony with beliefs and aspirations.


Florence B. Stratemeyer, Hamden L. Forkner, Margaret G. McKim, and A. Harry Passow proposed a plan for organizing curriculum experiences around activities of human beings, as shown in the following list:

Situations Calling for Growth in Individual Capacities:


Health

A. Satisfying physiological needs

B. Satisfying emotional and social needs

C. Avoiding and caring for illness and injury


Intellectual power

A. Making ideas clear

B. Understanding the ideas of others

C. Dealing with quantitative relationships

D. Using effective methods of work


Moral choices

A. Determining the nature and extent of individual freedom

B. Determining responsibility to self and others


Aesthetic expression and appreciation

A. Finding sources of aesthetic satisfaction in oneself

B. Achieving aesthetic satisfactions through the environment

Situations Calling for Growth in Social Participation:


Person-to-person relationships

A. Establishing effective social relations with others

B. Establishing effective working relationships with others


Group membership

A. Deciding when to join a group

B. Participating as a group member

C. Taking leadership responsibilities


Intergroup relationships

A. Working with racial, religious, and national groups

B. Working with socioeconomic groups

C. Dealing with groups organized for specific action

Situations Calling for Growth in Ability to Deal

with Environmental Factors and Forces:


Natural phenomena

A. Dealing with physical phenomena

B. Dealing with plant, animal, and insect life

C. Using physical and chemical forces


Technological resources

A. Using technological resources

B. Contributing to technological advance


Economic-social-political structures and forces

A. Earning a living

B. Securing goods and services

C. Providing for social welfare

D. Molding public opinion

E. Participating in local and national government


Taba pointed out the strength of the Stratemeyer, Forkner, McKim, and Passow scheme:

This . . . scheme seems to be an effort to correct one deficiency of the social-process approach, the disregard for the learner. In effect, this approach combines the concepts of common activities, needs, and life situations with an awareness of the learner as a factor in curriculum design and uses both to find a unifying scheme.


In sum, the curriculum worker must analyze both the needs of learners and of society. The study of both “sources,” as Ralph Tyler called them, provides clues for curricular implementation and organization.
NEEDS DERIVED FROM THE SUBJECT MATTER


One major source of curriculum objectives remains for us to consider—needs as derived from the subject matter or, as Jerome S. Bruner and others would say, from the “structure of a subject.”
 Bruner refers to the structure of a subject as the “basic ideas”
 or “fundamental principles.”
 “Grasping the structure of a subject,” said Bruner, “is understanding it in such a way that permits many other things to be related to it meaningfully. To learn structure, in short, is to learn how things are related.”


As examples of elements of the structure of disciplines, Bruner mentioned tropism in the field of biology; commutation, distribution, and association in mathematics; and linguistic patterns in the field of language.
 Each subject contains certain essential areas or topics (the bases for determining the scope of a course) that, if the learner is to achieve mastery of the field, must be taught at certain times and in a certain prescribed order (sequence). The sequence could be determined by increasing complexity (as in mathematics, foreign languages, English grammar, science), by logic (as in social studies programs that begin with the child’s immediate environment—the home and school—and expand to the community, state, nation, and world), or by psychological means (as in career education programs that start with immediate interests of learners and proceed to more remote ones).

Changes in the Disciplines


The subject matter areas remained essentially the same (except for updating) until the 1950s with the advent of the “new math,” the “new science,” the “new linguistics,” and the widespread development of the audio-lingual method of teaching foreign languages. The scholarly ferment of the 1950s, propelled by National Defense Education Act funds, produced such new definitions of the structures of the disciplines as the three versions of a course in biology (blue, green, and yellow) developed by the Biological Sciences Curriculum Study (BSCS). Each version presented principles of biology with a different central focus and organization. The structure of this field of science as prescribed in the green version, considered by many as the easiest of the three, centered around the topics of evolution and ecology. The blue version, considered by many as the most difficult, stressed biochemistry and physiology, and the yellow version concentrated on genetics and the development of organisms.


Two additional projects reflect the type of planning going on in the field of science in the mid-1950s and early 1960s. The Physical Sciences Study Committee (PSSC)—that began its work in 1956, just three years before the Biological Sciences Curriculum Study was initiated—unified a high school course in physics under the following four topics:

1. the universe, which includes time, space, matter, and motion

2. optics and waves, which involves a study of optical phenomena

3. mechanics, which concerns dynamics, momentum, energy, and the laws of conservation

4. electricity, which includes electricity, magnetism, and the structure of the atom


In the early 1960s the Earth Science Curriculum Project developed an earth- science course with the following ten unifying themes:

1. Science as inquiry

2. Comprehension of scale

3. Prediction

4. Universality of change

5. Flow of energy in the universe

6. Adjustment to environmental change

7. Conservation of mass and energy in the universe

8. Earth systems in time and space

9. Uniformity of process

10. Historical development and presentation


While scientists were overhauling the curriculum of their specialties, the foreign language curriculum workers were breaking out of the mold of the old reading- translation objectives that dominated foreign language study for generations. The following passage called attention to the change in objectives of foreign language study:

The objectives, in order of priority, among foreign language teachers are: (a) aural comprehension, (b) speaking, (c) reading, and (d) writing. . . . The four above-mentioned linguistic objectives are integrated with the general cultural objectives, understanding of the foreign customs and foreign peoples.


Foreign language study provides an excellent illustration of a sequenced structure because language students will learn a foreign language more readily when, for example, the concept of singular is presented before the concept of plural, when regular verbs are taught before irregular verbs, when the first person singular is mastered before other persons, when the present tense is perfected before other tenses, when simple tenses come before compound, and when the indicative mood is taught before the subjunctive.

Performance Objectives/Standards


Many state departments of education and/or local school districts have published syllabi, courses of study, and curriculum guides developed by teacher-specialists in particular fields.
 These publications outline the structure of a subject, the appropriate grade level for each topic; the performance objectives, standards, skills, or minimal competencies to be accomplished; and often the order of presentation (sequence) of topics. Many cities and states and even the nation have been and continue to be engaged in the specification of performance objectives or standards in subject areas.


Some education specialists criticize the movement toward adoption of performance objectives/standards. They raise objections not only to the standardizing effect but also the nature of standards that they view as imposed and contrary to pressing social needs. Although specification of subject-matter standards has been subjected to criticism, the movement continues strong as we can see from the following examples from the city of Boston and the states of Arizona, California, and Massachusetts.
BOX 7.1

Boston Public Schools Standards in Chemistry
	I.  Content Standards
	(such as the ability to form new substances). Distinguish between chemical and physical changes. 

	1.  Properties of Matter

Broad Concept:  Physical and chemical properties reflect the nature of the interactions between molecules or atoms and can be used to classify and describe matter.
	1.2  Explain the difference between pure substances (elements and compounds) and mixtures.  Differentiate between heterogeneous and homogeneous mixtures.

	  1.1  Identify and explain physical properties (such as density, melting point, boiling point (conductivity, and malleability) and properties
	1.3  Describe the three normal states of matter (solid, liquid, gas) in terms of energy, particle motion, and phase transitions.

	
	

	Source: Boston Public Schools, Chemistry High School Standards, website: http://www.boston.k12.ma.us/teach/ HSScience .pdf, accessed March 15, 2007. Reprinted by permission.


Boston and the Massachusetts Department of Education. Illustrative of school districts’ performance standards in the various disciplines are those of the Boston Public Schools. Let’s take, for example, Boston’s standards for high school chemistry, shown in Box 7.1.


The Massachusetts Department of Education has created a set of prekindergarten through high school curriculum frameworks with performance standards in eight academic disciplines. Taking science as an example, the Boston performance standards parallel those of the state, which we should expect.

Arizona. Extensive, detailed K–12 content standards, approved between 1996 and 2000 in nine academic disciplines, include, for example, seven standards in Comprehensive Health. Arizona classified its standards by levels: Readiness (kindergarten), Foundations (grades 1–3), Essentials (grades 4–8), Proficiency (grades 9–12), and Distinction (Honors). Each set of standards includes a rationale followed by a number of performance standards and objectives. Box 7.2 provides a sample of the Arizona taxonomy in Health from among seven standards at the Foundations level with performance objectives for the standard.
BOX 7.2 

Arizona Department of Education Standards in Health, Foundations Level
	1CH-F1  Describe relationships between personal health behavior (e.g., sleep, diet, fitness and personal hygiene) and individual well-being
	PO2  Explain the importance of personal health-promoting behaviors (e.g., covering sneezes and coughs, proper hand washing, adequate sleep, healthy diet, physical activity.

	PO1  Explain the positive effects of balanced, health lifestyle (e.g., being alert, rested, energetic, healthy)
	

	
	

	Source: Arizona Department of Education, Content Standards K–12, websites: http://www.ade.state.az.us/standards/ health/CompStd1.asp and http://www.ade.state.az.us/standards/contentstandards.asp, accessed March 15, 2007. Reprinted by permission


California. From content standards in seven fields, number 10.1 of the eleven content standards in the field of History and Social Science for grade 10, shown in Box 7.3, is an example of California’s endeavors in curriculum development.


The purpose of the discussion of needs to this point is to direct the curriculum developers to consider three major sources of needs—the learner, the society, and the subject matter. Although, as we noted in Chapter 5, Ralph Tyler discussed these three sets of needs as sources from which tentative general objectives are derived—a sound procedure—they are examined and illustrated here as a preface to a systematic procedure for studying needs and identifying those not met by the school’s curriculum. Such a procedure is usually referred to in the literature as a needs assessment.
BOX 7.3 

California State Board of Education Content Standards in World History, Culture, and Geography:  The Modern World

	10.1 Students relate to the moral and ethical principles in ancient Greek and Roman philosophy, in Judaism, and in Christianity to the development of Western political thought.

1. Analyze the similarities and differences in Judeo-Christian and Greco-Roman views of law, reason and faith, and duties of the individual.
	2. Trace the development of the Western political ideas of the rule of law and illegitimacy of tyranny, using selections of Plato’s Republic and Aristole’s Politics.

3. Consider the influence of the U.S. Constitution on political systems in the contemporary world.

	
	

	Source: Reprinted by permission, from Content Standards in World History, Culture, and Geography: The Modern World, websites: http://cde.ca.gov/board/pdf/history.pdf and http://www.cde.ca.gov/standards, accessed April 21, 2003. Revisited March 15, 2007, at website: http://www.cde.ca.gov/be/st/ss/hstgrade10.asp.


CONDUCTING A NEEDS ASSESSMENT


In its simplest definition a curriculum needs assessment is a process for identifying programmatic needs that must be addressed by curriculum planners. Fenwick W. English and Roger A. Kaufman offered several interpretations of the term “needs assessment.” This earlier work published by the Association for Supervision and Curriculum Development remains a thorough description of a process that school systems have been engaging in for many years. English and Kaufman described needs assessment as a process  Roger A. Kaufman offered several interpretations of the term “needs assessment.” This earlier work published by the Association for Supervision and Curriculum Development remains a thorough description of a process that school systems have been engaging in for many years. English and Kaufman described needs assessment as a process

· of defining the desired end (or outcome, product, or result) . . . of a given sequence of curriculum development

· of making specific . . . what school should be about and how it can be assessed for defining the outcomes of education . . .

· for determining the validity of behavioral objectives and if standardized and/or criterion-referenced tests are appropriate and under what conditions

· [that] is a logical problem-solving tool . . .

· [that] is a tool which formally harvests the gaps between current results . . . and required or desired results [and] places these gaps in priority . . . .


The objectives of a needs assessment are twofold: (1) to identify needs of the learners not being met by the existing curriculum and (2) to form a basis for revising the curriculum in such a way as to fulfill as many unmet needs as possible. The conduct of a needs assessment is not a single, one-time operation but a continuing and periodic activity. Some curriculum workers perceive a needs assessment as a task to be accomplished at the beginning of an extensive study of the curriculum. Once the results are obtained from this initiatory needs assessment, these planners believe that further probing is unnecessary for a number of years.


Since the needs of students, society, and the subject matter change over the years and since no curriculum has reached a state of perfection in which it ministers to all the educational needs of young people, a thorough needs assessment should be conducted periodically—at least every five years—with at least minor updating annually.


A needs assessment is also not time-specific in that it takes place only at the beginning of a comprehensive study of the curriculum. A needs assessment is a continuing activity that takes place (a) before specification of curricular goals and objectives, (b) after identification of curricular goals and objectives, (c) after evaluation of instruction, and (d) after evaluation of the curriculum.
 English and Kaufman pointed out that most school systems require six months to two years to complete a full-scale needs assessment.
 Not all school systems, of course, conduct full-scale needs assessments. The scope of assessments varies from simple studies of perceived needs to thorough analyses using extensive data.

Perceived Needs Approach


Some schools limit the process of assessing needs to a survey of the needs of learners as perceived by (1) teachers, (2) students, and (3) parents. Instead of turning to objective data, curriculum planners in these schools pose questions that seek opinions from one or more of these groups. Parents, for example, are asked questions like these: 

· How well do you feel your child is doing in school? 

· Is your child experiencing any difficulty in school? If so, please explain.

· What content or programs do you believe the school should offer that are not now being offered?

· What suggestions do you have for improving the school’s programs?

· Are you satisfied with the programs that the school is offering your child? If you are dissatisfied with any program, please specify which ones and your reasons.


Teachers and students may be asked to respond to similar questions in order to gain their perceptions of the school’s curriculum and of needed improvements. The perceived needs approach, however, is but the first stage of the process. It is advantageous in that it is a simple process, requires relatively little time and effort, and is relatively inexpensive to conduct. It also provides an opportunity for the various groups to express their views about what is needed in the curriculum. The perceived needs approach becomes an effective public relations device when it is used with parents; it says, in effect, that the school cares to know what parents think about the school’s programs and wants their suggestions. As a first step, the perceived needs approach is worthwhile.


On the other hand, the perceived needs approach is limited. By its very nature, it is concerned with perceptions rather than facts. Although the curriculum planner must learn the perceptions of various groups, he or she must also know what the facts are. The needs of learners as perceived by the various groups may be quite different from needs as shown by more objective data. Consequently, a needs assessment must be carried beyond the gathering of perception of needs.

Data Collection


Those charged with conducting a needs assessment should gather data about the school and its programs from whatever sources of data are available. Necessary data include background information about the community, the student body, and the staff. Curriculum planners will need information on programs offered and available facilities. They must have access to all test data on the achievement of students in the school. Data may be obtained from various sources, including student records; school district files; surveys of attitudes of students, teachers, and parents; classroom observations; and examination of instructional materials. English described a process for collecting data in a school through examination of appropriate documents and practices, which he referred to as a “curriculum audit.”


Adequate data are necessary for making decisions about the selection of fields and topics to be encountered by the students and for specifying the goals of the curriculum. The data will provide clues as to the necessity for curriculum change. All these data should be put together in a coherent fashion so that they can be analyzed and decisions can be made about revising the curriculum.


A needs assessment is customarily carried out when pressure is felt by personnel in schools seeking accreditation by their regional accrediting associations. Schools desiring regional accreditation normally conduct a full-scale self-study and are visited by a full committee every ten years; they also conduct interim studies every five years. Schools applying for accreditation follow criteria established by their accrediting association, often in conjunction with materials produced by their state department of education and the National Study of School Evaluation (NSSE).

STEPS IN THE NEEDS ASSESSMENT PROCESS


The needs assessment process includes the following steps:

· Setting and validating curriculum goals

· Prioritizing curriculum goals

· Converting prioritized curriculum goals to curriculum objectives

· Prioritizing curriculum objectives

· Gathering data

· Identifying unmet curricular needs, i.e., gaps between desired curriculum objectives and actual curriculum objectives

· Prioritizing curricular needs

· Implementing prioritized needs

· Evaluating success of prioritized curriculum objectives


These steps may look simple but in reality they are complex. They involve many people: school boards, administrators, teachers, students, parents, other members of the community. They call for an intimate knowledge of the school, school district, and community, even of the state and nation. Although leaders will be identified and charged with directing the process, needs assessment is primarily an activity requiring the participation of many groups. Those assigned leadership roles should come to the needs assessment process with a firm grounding in curriculum, sociology, and psychology.


Those conducting a needs assessment must gather extensive data about the school and community and must make use of multiple means of assessment, including opinions, empirical observation, inventories, predictive instruments, and tests. They should follow constructive techniques for involving and managing individuals and groups throughout the process, and must apply effective methods for sharing information to keep participants and the community abreast of the process. They must seek out the help of persons trained and experienced in curriculum development, instruction, staff development, budgeting, data gathering, data processing, measurement, and evaluation.


The needs assessment process is designed to inform those affected by the process as to which curriculum features should be kept as is, kept with revision, removed, and/or added.


Thus, you can see that a thorough needs assessment is more than a “quick and dirty” survey of perceived needs. When done properly, it is a time-consuming, repetitive process that requires the commitment of human and material resources sufficient to accomplish the job. A systematic process for discovering the unmet needs of learners is an essential phase of curriculum improvement.
SUMMARY 


Curriculum planners must attend to the needs of students and society. These needs may be classified as to level and type. Various attempts have been made to identify the social processes, functions, and institutions that have import for the curriculum.

Each discipline has its own unique set of elements or structure that affects decisions about scope and sequence. The structure of a subject is shown by exposition of the basic ideas, fundamental principles, broad generalizable topics, competencies, or performance objectives.


In addition to studying empirically the needs of students, society, and the disciplines, curriculum workers should conduct systematic needs assessments to identify gaps—discrepancies between desired and actual student performance. Identified unmet needs should play a major role in curriculum revision.


A curriculum needs assessment permits school systems to discover deficiencies in their curricula. In addition, it creates a vehicle for school and community cooperation, builds community understanding of the school’s programs and support for the school’s efforts to fill in the gaps, and forces decisions on priorities.
QUESTIONS FOR DISCUSSION 

1. What is the relationship between (1) needs of learners, society, and subject matter and (2) a curriculum needs assessment?

2. What is the appropriate role of the community in a curriculum needs assessment?

3. What is the appropriate role of teachers in a curriculum needs assessment?

4. What is the appropriate role of administrators and supervisors in a curriculum needs assessment?

5. What is the appropriate role of students in a curriculum needs assessment?

EXERCISES 

1. Explain how you would go about identifying the needs of students.

2. Explain how you would go about identifying needs of society.

3. Identify several of the basic ideas (structure) of a discipline that you know well.

4. Explain how a curriculum needs assessment model could be implemented in your community.

5. Give an illustration of at least one need of students at the following levels:

human



national



state or regional



community



school



individual

6. Give an illustration of at least one student need of the following types:

physical

sociopsychological

educational

7. Analyze Robert J. Havighurst’s developmental tasks of middle childhood or adolescence (see bibliography) and judge whether you feel each task is still relevant. Give reasons for your position on each task that you feel is no longer relevant.

8. Confer with appropriate personnel in a school system you know well and see if the school system has conducted a curriculum needs assessment in recent years. Report on instrumentation and results if a needs assessment has been conducted.

9. Conduct a simple study using the Delphi Technique for predicting future development. (See Olaf Helmer reference in the bibliography.)

10. Describe the process of goal validation as explained by English and Kaufman (see bibliography).

11. Examine the report of the school-and-community committee of a school that has undergone regional accreditation and summarize the data contained therein.

12. Identify needs that the following topics or activities are supposed to fill:

federal income tax

Friday night football

Jacksonian democracy

display of children’s art

managing credit

Beowulf

periodic chart of the elements

adding mixed fractions

ancient Greece

building cabinets

word processing

Chinese language

Beethoven’s Fifth Symphony

13. Report on ways in which schools are integrating academic and career education. Include in your report ways in which schools are easing the transition of students from school to work.

14. Read and report on Henry C. Morrison’s description of social activities (see bibliography).

15. Create your own list of social processes or functions and compare this list with one found in the professional literature.

16. Read and report on Herbert Spencer’s description of life activities (see bibliography).

FEATURE FILMS 

Center on Education Policy: http://www/cep-dc.org 

National Study of School Evaluation: http://www.nsse.org
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	� National Study of School Evaluation, 1699 East Woodfield Road, Suite 406, Schaumburg, Ill. 60173-4958. Website: http://www.nsse.org.


	� For discussion of Curriculum Goals and Objectives see Chapter 8 of this text.


	� For detailed steps in needs assessment and post needs- assessment, see English and Kaufman, Needs Assessment, pp. 12–48.
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