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                        Transforming Teaching and Learning to Improve Student Learning!
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Executive Summary
The Hospitality, Tourism, & Marketing small learning community promotes an environment where students are enlightened and awakened to new possibilities regarding their post-secondary options.   Students engage in courses that are rigorous and relevant to real life work experiences that meet university and industry demands in the field of hospitality and marketing. Students exercise their capacity for critical thinking, oral and written communication, quality service management, and problem-solving to make sound decisions which are essential skills for success in the global world. With the application practices of hospitality and marketing proficiencies as an integrating force for teaching and learning, students actively participate in quality classroom instruction, interdisciplinary thematic units of study, job interviews, internships, job shadowing, university lectures, career seminars, career field trips, and dual enrollment. 

With a program focus in the service industry, students understand and apply basic skills related to such careers as hotel management, customer service, air/ground/sea transportation, catering, event planning, food services, restaurant management, tourism, sales, marketing and public relations. Our partners, including Georgia State University, Four Seasons Hotel Atlanta, Grand Hyatt Atlanta in Buckhead, Intercontinental Hotels Group, Justin’s Restaurant, Marriott Hotel Franchise Owner, NABHOOD, Barnes & Noble Bookstore, and National Academy Foundation help to provide students with hands-on experience in the work place and extensive discussion regarding job responsibilities and expectations.
Field experiences that our business partners offer have greatly complimented our academic instruction in such elective classes as Marketing Principals, Pro Foods, Travel/Tourism, International Business Marketing, and Computer Application in Travel/ Tourism. Through teaching life-long skills to all freshman, sophomore, junior, and senior students, we raise the caliber of youth prepared to enter the college and/or workforce upon graduation. This level of community involvement also enables local businesses to groom and recruit prospective employees and higher education students.

In addition to job shadowing, internship, university lectures, career field trips, community service, and site visits, HTM career seminars have helped our students gain a sharp understanding of career demands and qualifications for a variety of positions. The seminars, which are facilitated by department managers and business owners, help the HTM student to make the connection between classroom lessons and the world of work. Career seminars are also instrumental in helping students to identify their strengths, weaknesses, and interests. Through candid discussions, students are encouraged to identify career goals and their plans to achieve their personal goals. Exploration of individual and core values, further allows students to discover the direction they will take upon graduating from high school. 
While preparing students for post-secondary options, we will continue to strengthen our program and add mock interviewing activities and resume writing workshops for our students. These activities are used to help build the confidence and esteem of each student so that they are able to market themselves and the skills they’ve learned in Hospitality, Tourism & Marketing Small Learning Community. 

Introduction and Guiding Beliefs

Foundational Elements
The name of our small learning community is Hospitality, Tourism & Marketing (HTM). “Beliefs shape
 visions, and visions drive missions.  Vision are not accomplished they are realized.  Missions are sets of 
goals that must be accomplished for visions to be realized” (Schlechty, 1997). 
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HTM’s vision directs us to realize that we can awaken and enlighten our students to new possibilities.   
We envision educational and social change will begin in our program and will look like a positive cycle 
of improvement that will continue for years to come.  HTM’s vision for success is structured into four 
levels.  Level one is Provision, level two is Self-Sufficiency, level three is Abundance and level four is 
Generational Abundance.  In the Provision stage our SLC will meet each student at their basic needs; 
relevant and rigorous coursework, nutrition, mentoring and offering post-secondary options.  At level 
two, Self-Sufficiency, students will “know enough” to enroll into college and are comfortable and 
confident where they can be self-advocates.  Students recognize the importance of completing higher 
education and maintaining growth within the workforce.  At the next level, Abundance, students have 
created a safe, stable and secure lifestyle where they earned higher education, career advancements, 
home and vehicle ownership.  Finally, at level four, Generational Abundance, students are mentally 
prepared to motivate and support the next generation of rising adults to follow the same cycle. This is 
the “Each One, Reach One” phase of the cycle.  At this level the pupils will share his or her successes 
with community adolescents possibly a brother, sister, friend of the family or just children in their 
community.   Students will have truly “given back” to their community.  HTM’s community will know 

we have achieved educational and social change once all levels have been experienced by HTM’s past,  

present, and future students.
The mission of HTM is to prepare students with an opportunity for successful entry and competitive participation in the service industry at local, state, and global levels via rigorous and relevant course offerings reflective of current demands in the universities and workforce. The mission and vision of the HTM SLC stem from many planning sessions. At the start of the implementation process, several professional development meetings were convened during the summer of 2006 and summer 2007. A comparative analysis was done to differentiate the SLC Model from the Traditional High School Model. The next step entailed reflecting on our belief systems about schools and how we value our students. This workshop entitled, “Sorting Through What You Believe About Schools” was facilitated by the HTM administrator, the goal being to clearly define organizational purpose and mission based upon on our values and belief systems. As an “icebreaker”, staff members were asked to illustrate their idea of an ideal SLC through a pictorial representation. An explanation of each person’s drawing rendered fueled rich dialogue. Research suggests that a school without vision and mission may end up with as many different sets if expectations for students as there are teachers in the school…Teachers and leaders must share high expectations for all students and for themselves (Bamburg 1994).
Additionally, the Principal shared an excerpt from a documentary profiling a similar program already in existence. At the close of the meeting, each member was given the charge of drafting a mission statement inclusive of the ideas shared during the meeting. Students and parents were also asked to draw their vision of how they would want their SLC to be with commentary. From these processes and using the APS Teaching Standards, SLC Best Practices, APS Teaching Expectations and other data, the mission of the HTM SLC was borne. With each new challenge, the vision continues to grow. 
The HTM staff has communicated our vision, mission, and offered important information by using many formats through oral and written communications. HTM staff has developed and disseminated brochures, rack cards (made by students for students),  flyers, teacher newsletters, parent newsletters, meeting agendas, and BAY forms (Brag About Yourself) to students, parents, feeder middle schools and other stakeholders. Promotional cards that provide an overview of our community shall be disseminated to all feeder middle schools. Through pre-orientation sessions, eighth graders are engaged in student-focused discussion about the culture and climate and high school. Most importantly, students understand the expectations for secondary students as it relates to academic performance, discipline, and attendance. In sessions conducted at feeder middle schools, eighth graders will also understand the career focus of specific small learning communities. In open discussions, students will understand the various careers within the Hospitality and service industries. HTM students might also join us in speaking with middle school students to promote our educational program and articulate specific high school expectations and norms. Middle school students can also be invited to the high school for a day in which they are able to hear from all “prospective” and current ninth grade teachers, counselors, school administrators, and athletic coaches. Program brochures can also be mailed to feeder school parents.

The HTM leader and counselor have conducted focus group meetings with Turner Middle School counselor and administrator to discuss the plans for engaging in-coming freshmen with the process of soliciting their high school SLC and career focus that will drive their four-year plan to post-secondary opportunities. The curriculum model and Pathways of electives will inform students, parents, and other stakeholders of the career choices embedded within the Hospitality, Tourism & Marketing sectors. Plans are in the makings to introduce the HTM staff to Turner feeder middle school students by sharing and implementing HTM’s interdisciplinary thematic unit of study: HTM Goes Global – HIIV/AIDS Epidemic. In addition, HTM is planning special recruitment visits to feeder middle schools to inform incoming ninth graders about the HTM small learning community. Eighth graders will be invited to the school to experience first-hand the HTM SLC. Finally, HTM will continue to conduct on-going informational interviews to share pertinent hospitality industry information; discuss students’ needs, interests, future plans; and allow students to enhance their communication skills under rigorous standards. 
Preparing students for success after high school is part of the mission of HTM. Criteria for promotion and graduation will be communicated to parents and students by way of letters given to students and forwarded via U.S. mail by counselor outlining requirements completed and/or needed for child’s graduation. The Parent Connection Newsletter is also a means by which promotion and graduation requirements are shared with the community-at-large. Parent and student conferences are also scheduled for the purpose of ensuring that parent and child are clearly aware of School’s mission and graduation requirements. Finally, all seniors are required to attend HTM’s Senior Certification Program. This program provides seniors an opportunity to meet one-on-one with a guidance counselor, administrator, leadership team, and senior advisor to receive important information regarding their senior year: HTM’s program, graduation requirements, Georgia Graduation High School Test results, End-of-Course Test results, HOPE scholarship criteria, SAT/ACT preparation, tutorial program and Credit Recovery Program. Through this process our students will have a myriad of opportunities to inform HTM staff how we can best prepare them to have a successful future. 
The HTM leader and teachers believe that all students can learn if students are given the opportunity to receive authentically engaging instruction and teachers demonstrate behaviors that cause students to learn by way of providing strategically designed and creative lessons that meet students at their point of need. Studies show teachers who produce the greatest learning gains, accept the responsibility for teaching their students and they (the teachers) believe that students are capable of learning and that they (the teachers) can teach them (Encyclopedia of Educational Research 1992). 

Teaching and learning is assessed by the cause and effect relationship between teachers’ behaviors and students learning. Teachers must implement and demonstrate twenty-six APS Teaching Expectations to ensure that students receive the highest level of good teaching which will ensure that all students learn on a daily basis during the delivery of instruction. Essential teaching and learning questions derived from the APS Teaching Expectations are the catalysts that drive the assessment of student learning:  Was the objective clear, precise, understandable, attainable and measurable? Did the teacher differentiate the lesson by using a variety of instructional activities to teach the objectives? Were various types of assessment integrated with instruction? Was the lesson relevant and rigorous? What did the students say or do that served as evidence of learning? In order for HTM staff to prepare students for real post-secondary options at the four-year college/university, community college and technical college level every member must be eager to believe that all students can learn and be dedicated to “live” our beliefs and philosophy of teaching and learning.   Brophy (1986) advises teachers to “routinely project attitudes, beliefs, and expectations …that imply that your students share your own enthusiasm for learning. To the extent that you treat your students as if they already are eager learners, they (the students) will be more likely to become eager learners.”
The educational and instructional beliefs of the members of Hospitality, Tourism & Marketing Small Learning Community are:

1. Students’ learning needs will be the primary focus of all decisions we make in HTM.

2. Positive relationships of mutual respect enhance teaching and learning.

3. Through open and honest communication, a sense of ownership will be cultivated among staff students, and parents.

4. Consistent and fair consistent discipline is necessary to maintain a safe and orderly learning environment.

5. Each student is a valued individual with unique physical, social, emotional and intellectual needs.

6. Students learn best when they are actively engaged in the learning process.

7. Students learn in multiple ways and should be provided with a variety of instructional strategies to support their learning.

8. Hiring effective/efficient staff and create adequate facilities that support the SLC concept will maximize individual student achievement.

9. Everyone is accountable for student achievement students, staff, parents, and the community.

10. We are committed to the Transformation process.

HTM’s mission and beliefs are the catalyst for establishing and implementing a goal-driven roadmap to improve student achievement. Atlanta Public Schools goals and standards provide the foundation for determining the overall goals for the HTM SLC. The district standards used by the HTM faculty and staff include the following: APS Teaching Standards, APS framework, APS Teacher Expectations, and SLC best practices. In addition, surveys were administered and will continue to be given to students, staffs, parents, and business partners to gather useable feedback about our mission and beliefs. Surveys asked stakeholders to draw /write their vision to determine how they wanted their small learning community to look along with sharing input in how they can connect to HTM’s vision by meeting the needs of students. Data was continuously taken by teachers who provided valuable input about our beliefs and mission during interdisciplinary family meetings through the participation in connection activities. The connection activity is a strengthening tool in which we used to bridge the gap from where we are or have been… to where we will be going or doing as a small learning community. Based on the data from students and teachers voices that stated, “We want a more rigorous name to incorporate higher level core and expanded core classes” therefore the evolution of renaming our community was changed from Hospitality, Travel & Tourism into Hospitality, Tourism, & Marketing.
In HTM, we are building our capacity to use data to drive instruction by first looking at the data on a continuous basis and understanding the data through appropriate interpretation of analyses. Therefore, the faculty and staff use benchmark assessments, weekly periodic assessments, and nine-week instructional reviews, with a strong focus on APS Top Priority Student Performance Goals. We will utilize data to move students to pass plus each GHSGT subject area and increase End of Course Test scores with an 80% or above by consistently providing weekly periodic assessments and specified tutorials to reveal students weaknesses and strengths so that extra instructional assistance and enrichment are provided. In addition, HTM will continue to embed GPS/QCC standards that have been identified as weak and challenging areas by student’s performances on periodic assessments into daily lessons of each core subject. The leader of HTM and instructional coaches will provide one-on one additional instructional support to teachers through the implementation of informal observations, observational walkthroughs, classroom demonstrations, modeling, co-teaching, critical friends meetings, and professional development during the school day. Furthermore, HTM interdisciplinary/thematic units will focus around common GPS/QCC standards from each discipline as demonstrated by data from previous student’s performances. Staff will continuously monitor and make adjustments to instructional practices in order to improve student achievement on AYP results, GHSGT scores, EOCT results, instructional reviews, performance-based assessments, teacher made assessments, benchmark assessments and SAT/ACT scores. AYP data and EOCT data compelled our SLC to immediate action. 
School Climate and Culture

The HTM personalization plan is designed to promote a culture and climate where students’ contributions are embraced and high expectations set. This personalization plan provides students with high levels of support addressing academic and social concerns while developing skills needed in college and/or professional career. The HTM community supports diversity among faculty and students. In addition, engaging activities such as, team-teaching, integrated curriculum, cooperative learning, project-based learning, performance-based assessments, interactive career seminars, job shadowing, career field trips, and university experiences are incorporated to improve the culture and climate. Cultivating positive relationships with universities and businesses, HTM has secured “blue chip” partnerships which have help promote and sustained culture and climate: Georgia State University, Four Seasons, Verizon, Morehouse School of Medicine, Grand Hyatt Atlanta in Buckhead, Intercontinental Hotels Group, Barnes and Noble, Justin’s Restaurant, and National Academy Foundation (NAF). Through career awareness, involvement in HTM partnerships and significant classroom experiences students capitalizes on opportunities strategically designed to direct their career paths and decisions beyond high school which are accounted for the highest level of stainable culture manifestation. 

Continuity will serve as evidence that teachers care about students while ensuring that students succeed under their leadership over a period of time. Connell (2004) advises that students need to feel that teachers are involved and care about them. Plans have been developed to loop teachers from ninth grade to tenth grade. This level of personalization will be an important component to the creation of a positive school culture and climate for the HTM community. In addition, the organization of the SLC family provides teachers with an opportunity to connect with students to an extent that has not been possible in past years. In addition, engaging activities facilitated by HTM partners, students, and teachers have strengthened culture and climate. Students have myriads of opportunities to change and improve culture by voicing their desires in surveys, group focus meetings, and one-on-one conferences. Students have taken the initiatives to ask HTM leader to integrate opportunities to participate in real-world activities that connect to the Hospitality and Marketing theme which in return will motivate students to enjoy coming to school. The following are real examples of HTM engaging activities/events that have been and will continue to be implemented in the years to come for the enhancement of school culture and climate: 
· Career Seminar facilitated by the Four Seasons Hotel Atlanta: Chef Robert G (focus on Culinary Arts Careers)

· Career Seminar facilitated by the Four Seasons Hotel Atlanta: (focus on Catering & Reservations Careers)

· HTM teachers and students participated in community service “Run for Cancer” with Four Seasons

· Off Campus Career Seminar at Justin’s Restaurant (focus on Culinary Arts and Restaurant Management Careers)

· Off Campus College Seminar at Georgia State University (classroom observation, lecture participation, discussion, and review of application process)

· Classroom Seminar facilitated by Georgia State University(goal-setting, and case studies)   

· Career Seminar facilitated by NABHOOD: (focus on Hotel Management and Hospitality Careers)

· Career Seminar facilitated by the Atlanta Fish Market: Chef Robert Hollie (focus on Culinary Arts Careers)

· Off Campus Career Seminar at the Marriott Hotel, Macon, Georgia (focus on Hotel Management and Hospitality Careers)

· HTM students are peer mediators in the IMANI Project(community service) with Morehouse College of Medicine 

· Career Seminar facilitated by Verizon Wireless (focus on marketing, customer relations, and corporate finance)

· Barnes and Nobles Book Drive-donated more than 200 novels to the HTM community. Barnes & Noble Partner visited every HTM advisement class and held discussions about the importance of literacy

· HTM Grant recipient of the Jordan Foundation - grant is used as a marketing vehicle to seek partnerships, recruitment, funding opportunities for capacity building and instructional enhancements.

Cultivating and fostering relationships are genuine duties of service for HTM staff members. It is important that leaders lead by example while maintaining a climate whereby students learn to demonstrate freedom of communication in various forms of expression. It is our commitment to provide our students with a platform to voice their concerns and opinions which will be acknowledged and heard as we prepare them to be productive citizens. Student’s voice is valued and respected in the HTM family. The HTM leader maintains an open door policy with direct student access; listen; always thank students for their efforts to communicate; encourage open and honest communication; give positive and constructive feedback; share expectations and set goals for students  in assemblies and advisement periods; participate in one-on-one and/or group meetings every Wednesday after school; and provide in-service staff development for interpersonal and communication training to assist all staff to effectively dialogue with students. Weekly SLC family meetings are held in order to provide family members with an opportunity to participate in shared goals and decision-making to ensure student success. 
Through hard work and dedication, the HTM family is creating an environment in which students learn how to learn so that they can be empowered for success. In this community we motivate students to demonstrate positive behavior by making good instruction our primary focus and implementing engaging activities inside/outside the classroom. Therefore, we hold students, teachers, and leaders to high standards of behavioral and academic expectations that will maximize learning and minimize disruptive problems in a safe, calm, and orderly environment. Everyone is accountable for students’ behavioral and academic expectations. 
The Hospitality Tourism & Marketing SLC family will use various avenues to gather meaningful feedback from students as it relates to school climate. A “voice” box will be placed in every teacher classroom for students to make suggestions and discreetly communicate their concerns and issues they may have in school or home.  Students have access to all teachers and staff email addresses to write their needs for quick responses. Informational interviews are conducted with HTM students regarding interest of future/career plans and how HTM may best serve students and parents. HTM informative small/large groups and assemblies have been implemented to help students understand who we are and what we are as a small learning community. The Student Government Association (SGA) serves as a platform for all students to voice their concerns about school/SLC issues. Administering quarterly surveys to assess students’ opinions about school climate and classroom experience coupled with administering career seminars, fieldtrips, and job shadowing feedback surveys upon the completion of all outside classroom activities has been a great method to gather feedback from students. HTM staff has surveyed students on a consistent basis on the following topics: 
· Why Change/Understanding Change

· HTM Vision

· HTM Mission

· Personalization (Determining how to connect/relate to students)

· Interdisciplinary Teaching and Learning Teams (choice and voice to select courses and    teachers)
· Rigorous and Relevant Learning (Students evaluate teachers’ lessons) 

· Early Dismissals

· Course Offerings

· Career Seminars
· Career Field Trips 

· Programs and Students Services  

Personalization
Program and Practices 

The personalization of HTM has been established through the organization of our small learning community. One of our main focuses is to connect students to adults within HTM. Students are assigned to one of four SLC families (9th grade, 10th grade, 11th grade and 12th grade). These families include the core teachers in English, mathematics, science and social studies. In addition, each SLC family includes a PEC teacher, expanded core teachers, health & physical education, Career and Technical Education, and counselor. Plans are in place to move to the next level of purity by scheduling every HTM 9th, grader, 10th grader, and 11th grader with a HTM core teacher. 
Members of the HTM family strive to build alliances with children within our community while developing well-adjusted, literate, and competent students equipped with the skills needed to become contributing citizens in the global society in which we live. Our students, who are our main stakeholders, are given countless opportunities within an academic familial type setting to establish strong levels of personalization with teachers in a concerted effort to ensure that they feel valued. While so doing, students capitalize on opportunities to attend advisory sessions that serve as a venue whereby the fiber of our community is strengthened by enabling students to foster caring relationships with teachers and other HTM peers. During this thirty minutes period of engagement, students also learn about Hospitality, Tourism, and Marketing industry related internships, job shadowing opportunities, and community service events in order to promote a level of relevance aligned with HTM’s vision and mission. In addition, family/interdisciplinary meetings are held with students and parents to address student needs coupled with high expectations for identifying instructional practices that connect to students. Finally, continuity plays a major role in HTM personalization package as teachers “loop” from the ninth grade to the tenth grade in order to provide consistency in the delivery of instruction and high levels of personalization for students. 

HTM students have numerous opportunities for personalized instruction outside the classroom and school day. These opportunities include Math and Language Arts tutorials with University Instructors  during  specific times daily in the Academic Support  Center; after-school tutoring Monday through Thursday from 3:15 to 5:30 p.m.; and the Saturday Success Academy from 9:00 a.m. to 12:00 noon. HTM students also participate in two types of after school Recovery Programs; PLATO and Georgia Virtual School Recovery. Both Recovery Programs provide students who have failed a class to gain credit for the course through completing a prescribed on-line curriculum. Once students receive an account by the counselor or facilitator the students are enrolled and their tasks begin to successfully complete the course work. In addition, HTM students have an opportunity to take free SAT/ACT preparation classes after school. HTM students who qualify for the Dual Enrollment Program can take courses at various colleges and universities during the school day. Finally, HTM students are provided meaningful and relevant learning experiences with businesses and university partners: Off Campus Career Seminar at Justin’s Restaurant (focus on Culinary Arts and Restaurant Management Careers), Off Campus Career Seminar at the Marriott Hotel, Macon, Georgia (focus on Hotel Management and Hospitality Careers), Off Campus Career Interviews at the Four Seasons Hotel, Atlanta, Georgia (focus on Summer Internships and  Jobs), Off Campus College Seminar at Georgia State University (classroom observation, lecture participation, discussion, and review of application process), and Off Campus Peer Mediators - IMANI Project - Community Service with Morehouse College of Medicine.
Through our student advisory program, we want to empower teachers and provide a high-level of support and involvement for our students. Plans are in the making to implement purposeful and personalized advisements for HTM students that will engage student, teacher, staff, and parent participation. In the next school year HTM students will be placed in advisement classes based on SLC teacher assignments only. No student will be placed in an advisement section that is not assigned to that SLC counselor. Students will attend a special thirty-minute advisory session every other day during the school year. The advisory sessions will be highly organized and structured. All staff will participate and be responsible for building relationships and managing student advisory.  HTM will implement the co-teaching model for advisement in which two staff members will be assigned to an advisement; this includes the advisor and a staff member who does not have an advisement class. For example, a teacher and an assistant principal will be assigned to an advisement. Research suggests that a serious commitment from teachers for co-teaching occurs only after they (the teachers) use the new program and see that it really does assist them in teaching their students (Gersten,1985). In addition, the students in each advisement class will equally be divided and assigned to each co-advisor so that the workload (mentoring, contacting parents, etc.) and supervision can be easily managed.  It is our plan to make each grade level advisory look different.  In order for this to happen our advisory classes will be centered around monthly themes which will guide and organize our lessons which are tailored to meet the needs of students.  The ninth grade advisory will focus on transitioning into high school, goal setting, and time management. The tenth grade advisory will focus on exploring careers and selecting the best class to match their career goals. The eleventh grade advisory will focus on the Georgia Gradation Tests, ACT/SAT registration and preparation. Twelfth grade advisory will focus on preparation to college and/or workforce and scholarship applications. These advisory sessions will provide the students and families with many opportunities to plan, implement and evaluate activities to increase parental involvement and awareness. To this end, our ultimate goal for our student advisory program is for students to take charge of their advisement which will be lead by students. We will allow our students to serve as officers within each advisory classroom.  Each advisory classroom will have the structure to support this goal by allowing students to fulfill their duties as presidents, vice presidents, secretaries, treasurers, parliamentarians, and ambassadors for each advisory class.   Students will also have the flexibility to engage in “hot topics” based on students’ interests and/or current events.  These discussions will be monitored by the co-advisors.  A more formalize plan (with details) for the effective use of advisory sessions is being developed with members on the advisory committee.   
Academic and Social Supports 
The curriculum and pathways of the HTM Small Learning Community will prepare students for post-secondary options including four-year colleges/universities, community colleges, technical schools, and the workplace. HTM students can earn a dual diploma (college preparatory and career technology). The HTM team emphasizes preparation for college after high school beginning in the ninth grade. Freshman students are targeted to ensure successful transitions into high school. Freshman Seminar exposes ninth graders to college information, recruiters, possible majors and more. All HTM students have opportunities to participate in engaging activities such as college field trips to local colleges/ universities and much more. Another important component of HTM efforts is to expose students to college realities by inviting professors from universities to teach a class and have interactive dialogues about setting personal and educational goals for post-secondary options. Our students are exposed to “real time” class time with Georgia State University professors during the school day. Plans are in the making to continue to have Georgia State University professors come to FDHS and conduct lectures, seminars, case studies, and interactive learning sessions with HTM students to address career goals and opportunities.  HTM seniors who meet the standards will have an opportunity to enroll in select dual enrollment courses at local colleges and universities. Special personalization and support activities have promoted student motivation, self-confidence, and achievement. Students have an opportunity to sign-up for engaging activities with HTM businesses and university partners in order to further refine and prepare students for post secondary options. HTM offers students good instruction, engaging learning experiences and practical work experience in the hospitality and marketing industry in the following areas: 

· Job Shadowing: In the shadow of a working professional, students have an opportunity to explore various career paths in hospitality. While gaining first hand experience, students are able to practice and apply various skills learned in their elective classes to real career task and activities. 

· Internship: Through a short/term modified career experience, high school HTM students gain a broad range of skills and knowledge about specific career options in hospitality. Specifically, internship provides students with direct access to particular careers of interest. This work-related learning experience also affords students an opportunity to experiment with careers they have an interest in pursuing. 

· Field Trip: Students gain a first hand observation of various businesses in hospitality. At the location of restaurants, hotels, corporations, and sports arenas, students are led on a tour and receive detailed information about the operation and management of that specific business in hospitality. 

· Career Seminar:  Students are engaged in group discussion about various careers. Typically corporate executives, owners, and chief operators will lead students in an open discussion about responsibilities and expectations of various careers. Each seminar is designed to orient students to the policies, procedures, and goals of a specific career in hospitality. Some seminars might include different modules that will highlight two or more facets of operating the business. 

· Career Reflection Journal:  Students that participate in career seminars field trips, job shadowing and internships are required to reflect and write about their experiences in a journal. In an effort to demonstrate individual understanding of business practices, skills, and knowledge, students are encouraged to express their thoughts about what they’ve learned and would like to learn. 

· Student Portfolios: Students that participate in career seminars field trips, job shadowing and internships are required to collect and present evidence of their learning in a student portfolio. Contents of the student portfolio might include the following: resume, background information on the hospitality companies they are interested and each partners to the Hospitality, Tourism & Marketing Small Learning Community. Artifacts that may include rack cards, brochures, newsletters, and other items collected during seminars, field trips, and job shadowing. The portfolio will also include the career reflection journal. Students must provide a written summary of each activity they participated in and its benefits. 

· Informational Interviews:  Students are engaged in an informational interview in which they share thoughts and ideas about specific careers and trends in the hospitality industry. Through the information shared in this interview, students can be advised about a variety of hospitality careers they can consider and research. Students are also encouraged to conduct informational interview with professionals and leaders from various companies/school partners. 

· Community Service: HTM believes that service to one's fellow human being is extremely important and rewarding. Therefore, students are encouraged to participate in community service activities sponsored by HTM partners. In exchange for their service and participation in community-wide activities students shall receive community service hours necessary for graduation. 
· Interactive Food Demonstrations:  Under the direction of an executive chef, culinary arts students are engaged in a food preparation lesson in which they learn a variety of concepts including: food preservation, and storage, seasoning, recipes, food safety and sanitation, cooking techniques, nutrition, and types of cuisines. Students interested in food service management, culinary arts, and restaurant management are engaged in open dialogue regarding the professional careers and experience of executive chefs. 

· University Experiences: Students interested in attending and/or applying to college are encouraged to participate in activities that will expose them to student enrollment procedures, understanding the academic expectations for higher education students, seminars that focus on the practices and skills necessary for a specific career in hospitality and college campus tours. 
In an effort to partner with community-based agencies that can provide viable resources to students 
with disabilities, it is important to engage the assistance of the school social worker, Program 
Assistant for special education, and other support service personnel. Due to federal and state 
legislation which guides our service to learning disabled students, the HTM small learning 
community consults with a team of school professionals to identify and respond to student 
challenges and varying abilities. Hence, partnering with certain social and human service 
organizations in the community will first require the input and recommendation of our school social 
worker.  We are currently investigating various service organizations which will be very beneficial 
for HTM to establish partnerships with various local nonprofits so that we can better guide, 
identify opportunities, and assist our students in giving back to our community and completing their 
community service requirements.  Students living in the 30318 zip code can consider the following 
community service opportunities: Atlanta Community Food Bank, Prevent Child Abuse Georgia, 
Stand Up for Kids, Nicodemus Wilderness Project, Genesis “A New Life”, Georgia Amateur Boxing
Association, Furkids, Inc (PetsMart Adoption Program Volunteer), Atlanta History Center, Zoo 
Atlanta Volunteen Program.
In addition to consulting with school-based support service personnel, HTM small learning community will work to secure partnerships with national organizations that support parents of students with disabilities. Specifically, organizations will be solicited to provide training workshops and advocacy seminars for parents of students with disabilities. In collaboration with the school’s PTA, the HTM community will enhance the parent center to include comprehensive literature, information, and resources for parents of students with disabilities. 
The organization of the HTM Small Learning Community embraces and supports special education students. An exceptional education teacher is assigned to each HTM SLC family and has responsibility for the management of the Individual Educational Plan of each of the students assigned to that family. In addition, the PEC teacher has a common planning period with the core teachers in the SLC family. This common planning period provides the PEC teacher with an opportunity to meet regularly with the core teachers to discuss students’ academic progress, plan support activities and monitor students’ achievement. The assigned PEC teacher will also co-teach in the English and mathematics classes of the PEC students. This model provides for consistency and support for the students assigned to HTM. In an effort to ensure maximum cooperation and efficiency from teachers, our leadership team will coordinate and facilitate periodic workshops to effectively train and discuss best practices for working with students with disabilities. In addition, all students will be given the opportunity to address their concerns with their SLC counselor either through appointments, walk-ins or referrals. No difference will be made in students based on their instructional setting; however, case managers for students with disabilities will be highly consulted in those cases that need assistance. IEP meetings will be attended by the counselor, teachers and support staff. Case managers will work with the counselor to ensure proper scheduling is put forth for all students. Input will be needed from the aforementioned staff to address the desires of students as it relates to their post-secondary options. Parents and students will be fully informed, in writing, of the differences between students seeking regular education diplomas and those who will qualify for diplomas in special education. Most importantly, teachers will work cohesively to better serve the needs of our students with disabilities through demonstrating the following competencies: 

· Encouraging students to become more aware of their learning needs 

· Assisting students in identifying their personal and academic strengths 

· Increasing opportunities for students to shine and demonstrate how they learn best

· Helping students attain high standards

· Supporting students in identifying and planning realistic career goals

Curriculum and instruction will meet the needs of special education students by employing best practices to reach all learning styles: differentiating instruction, purposeful movement, cooperative learning, tiered activities, small group discussions, and interest-based work.
Counselors working exclusively with HTM students are effective academic support to enhance our personalization plan. Students will be assigned to classes within their assigned SLC, unless a counselor approved passport (an authorize form that allows a student to take a class outside of his/her small learning community) is signed off on by the student’s counselor and a copy retained in student’s folder. All processes will be coordinated with the assistance of the registrar, and for ninth graders, input via Middle School Counselor or transferred PR folders. Consultations with previous counselors or teachers will be conducted where applicable. In SASI, or the new Student Information System, the name of each student’s counselor will be clearly denoted – no personnel beyond the registrar should have rights to remove a student from one community and place in another. This will enable the office personnel to refer calls from parents to the correct counselor; therefore, promoting faster response time to parent concerns. This will also allow for purity among SLC’s and provide students with the presence of “their” counselor in both their Advisement sections and class sessions. Students and their counseling concerns will not “slip through the cracks” because they appear on another counselor’s Small Learning Community Roll, but not on their Advisement Rolls. Classroom Guidance will be much more effective and easier to conduct because the students being addressed will be assigned to that specific SLC.

HTM staff is committed to being involved with students’ academic and social support. Staff will be given Counseling Referral Forms designed for that specific SLC. These forms will be submitted to the counselor and discussion through SLC Family meetings will periodically take place, or specific intervention will take place depending on the nature of the concern. Staff will be provided with materials on various topics (some included in daily advisement) that may assist them in neutralizing some concerns as they arise in the classroom. Any staff member can submit a request for classroom assistance from the counselor to discuss a topic or concern in depth, and a classroom guidance session will be individually set up or outside resource agencies will be utilized. HTM counselor will facilitate professional tanning for teachers to ensure that they understand this process. Guidance and counseling is a TEAM effort as we seek to address the “whole child”, and will be addressed by all stakeholders: counselors, teachers, administrators, support staff, students, parents and central office staff (as needed). Anyone who discovers a need that should be addressed with reference to our SLC clients, should feel comfortable that all information will be handled in a timely manner and with due confidentiality. Social Worker referrals should be made for those urgent concerns of excessive absences, suspected child abuse, neglect, etc. as it relates to any individual.
It is the goal of Hospitality, Tourism, & Marketing small learning community to serve the total student. Students were asked to suggest programs and student services that they wanted to see in place in their small learning community and in Frederick Douglass High School to ensure success for all students. A survey was taken and the following information was gathered.

	Programs & Student Services
	Number of Responses

	Mentorship Program for Males
	21

	Mentorship Program for Females
	36

	Tutoring Services
	21

	Post-Secondary Options Club
	14

	Book Club
	12

	Scholarship Club
	40

	DECA/Marketing Club
	5

	Speech/Oratorical Club
	10

	Other
	5


.

As a result of student requests and interests, gathered from the surveys the following programs have been implemented in the HTM community and in the total school program:  
· Men of Distinction – The Men of Distinction (MOD) is a mentoring program for males that provide necessary social and empowerment skills for male teens as they reach maturity. The philosophy and mission of this program will be crystallized through building camaraderie, community awareness, social awareness, and social and financial responsibility. 
· Douglass Darlings – The Douglass Darlings is an organization designed to empower and educate every female students at Frederick Douglass High School. 
· Extended-day Activities or Academic Tutorials – (Tutorial/Enrichment activities) facilitated by HTM teachers and University Instructors are expanded to before and after school and each Saturday to meet the needs of students across ability levels in the HTM Small Learning Community. More specifically, the revised extended school-day program will replace the tutorial terminology to encourage students (regardless of ability) to take advantage of this opportunity. The opportunities for extended-day activities will be supported by Title I funds. 
· Post-secondary Options Club – The Post-secondary Option is a club that assists student with gathering information about colleges, careers and other post-secondary options. Students are given a wealth of information by participating in engaging activities with HTM business partners. Through this club students are encouraged to reflect and do extensive research into their area of interests. 
· Speech/Oratorical Club – The Speech Club is designed to inspire today’s youth to motivate and inform others through the art of public speaking. 
During the 2008-2009 school year, a student Book Club, Scholarship Club, and DECA will be established. The special services and programs are not limited to HTM students but to the entire student body of Frederick Douglass High School. 
Furthermore, extracurricular activities are an important component of the academic program for the HTM Small Learning Community. Activities such as sports and clubs develop students’ capacity for critical thinking, team work, oral and written communication, problems solving to make sound judgments, self awareness, appreciation, and independent learning. 
The sports offered at Frederick Douglass are:

	Season


	Sport
	Boys or Girls
	Varsity or
Junior Varsity 

	Fall – Beg. 8/1
	Softball
	Girls
	Varsity

	
	Football
	Boys
	Both

	
	Cross Country
	Both
	Varsity

	
	Competitive Cheerleading
	Both
	Both

	Winter – Beg. 11/1 
	Basketball
	Both
	Both

	
	Cheerleading
	Girls
	Both

	
	Riflery
	Both
	Varsity

	Begin 2008-2009
	Swimming 
	Both 
	Varsity 

	Begin 2008-2009
	Wrestling
	Boys
	Varsity

	Spring – Beg. 2/1
	Soccer
	Both
	Both

	
	Track
	Both
	Both

	
	Tennis
	Both
	Varsity

	
	Golf
	Both
	Varsity

	
	Baseball
	Boys
	Both


Teachers in the HTM community have taken ownership of clubs and organizations that have developed from teachers within HTM small learning community. All of the extracurricular activities are open to the entire student body of Frederick Douglass High School. 
Research indicates that when a strong connection between home and school exists, student achievement and attendance rate increase and disciplinary infractions and dropout rate decrease. The home school liaison will have primary responsibility for establishing and maintaining linkages with HTM families. The home-school liaison will plan, implement and evaluate programs designed to link parents and families to the school. Every effort for student success must be met with parental and community involvement. Consequently, an infrastructure for inclusion will be developed to support the same. More specifically, Douglass High School has developed a parent/community center that supports community and parental involvement with instructional support for extended-day activities, parent awareness sessions for programs of study, parent awareness sessions for state and district high stakes testing, and the utilization of technology to support the same. This center links parents and the community with the core instructional operations of the HTM small learning community. The Parent Teacher Student Association will continue to play an important role in providing support to parents and families.

Formation of Teams/Structures to Support   

Interdisciplinary teaming consists of a group of HTM teachers from different subject areas who develop teaching methods and assessments cooperatively and result in varying amounts of collaboration. The organizational and structural design of the interdisciplinary families will maintain its integrity and effectiveness by ensuring that teachers will teach and work with students within their assigned families. Every HTM teacher is assigned to an interdisciplinary family: 9th grade family, 10th grade family, 11th grade family, and 12thgrade family. HTM teachers must attend and actively participate in family meetings. A designated family leader facilitates each family interdisciplinary meeting. Every family meets at a designated site twice a week through common planning periods. Members devote this time to strengthen collaboration with colleagues and shared students via implementation and evaluation of instructional delivery, thematic units, interdisciplinary lessons, and differentiated lessons so that instruction will reach it fullest potential in the classrooms. 
Interdisciplinary Learning Families


In the HTM community our students are managed and taught by highly collaborative and compatible interdisciplinary teams of teachers who cultivate strong and positive interpersonal relationships. HTM promotes an atmosphere of openness and mutual respect that fosters optimal academic, social and professional growth for all family members. Within our interdisciplinary teams, family members not only share resources, but also exchange dynamic ideas that will improve teaching and learning, delivery of instruction, and student learning. The most important goal in the development of HTM interdisciplinary learning teams is to make sure that every HTM teacher knows HTM students and vice versa. The looping of students from one grade level to another will comprised of all core 9th and 10th grade students which will be an important component in the development of the interdisciplinary teams for HTM. In addition, the organization of the SLC family will provide teachers with an opportunity to connect with students to an extent that has not been possible in the past years. HTM small learning community will strengthen our interdisciplinary learning teams by moving to the next level of purity by enhancing our scheduling process to ensure that all ninth, tenth, and eleventh, grade families have common teachers with shared students. HTM interdisciplinary teams will continue to focus on the core classes and streamline expanded core classes to address smaller student loads and students’ diverse needs.

HTM teachers share common planning time during interdisciplinary learning meetings and are committed to their students and families. Each HTM interdisciplinary learning team actively and regularly collaborates on curriculum, instruction, and student progress. In the interdisciplinary family meetings, teachers have explored alternative avenues for designing curriculum.  Studies show that there are identified levels of interdisciplinary curricular integration (Klein, 1996). In particular, HTM teachers have learned step-by-step processes for creating interdisciplinary units that enables him or her to move through the processes of examining teaching methods and find new ways to actively engage students. As a result HTM consistently uses a variety of assessment criteria to determine the value of interdisciplinary lessons;  defines the rationale for implementing interdisciplinary curriculum units in the classroom; distinguishes between  poorly designed cross-curricular units and truly successful interdisciplinary curriculum units; collaborates with fellow teachers in designing and implementing effective interdisciplinary curriculum units; recognizes the benefits of planning interdisciplinary curriculum units in the classroom; integrates the interdisciplinary curriculum units to real-world activities and is relevant to the students' lives; organizes a center (space) in relation to the design of interdisciplinary curriculum units; interdisciplinary curriculum units are based on principles of “thinking” that allow students to bridge subject contents and encourage the application of knowledge; students are made aware of the meaningful connections that exist among a range of subject contents;  students' interests and passions are linked to interdisciplinary curriculum units and serve as a basis on which to design interdisciplinary curriculum units; and student assessment is based on the students’ ability to synthesize learning by pulling together evidence from multiple subject contents. Furthermore, during the interdisciplinary family meetings, teachers document all family meetings on a small learning community minute form to ensure that family meetings are effective and maintain an instructional focus as a top priority.  
Rigorous and Relevant Curriculum and Instruction

Curriculum
The Rigor and Relevance SLC Framework, implemented by the teachers and staff of the Hospitality, Tourism & Marketing Small Learning Community is a powerful tool for making changes in the day-to-day curriculum, instruction, and assessment to support higher standards and improved learning for students. Members of HTM have recognized that the following practices are essential to maximizing authentic pedagogy involving student participation to solve real-world problems coupled with in-depth studies and on-going assessments which will promote optimal learning. 
· Essential Practice 1 –Leaders and teachers have planned, designed, organized and implemented interdisciplinary lessons around topics of passion and interests of students. HTM Goes Global…THE HIV/AIDS Epidemic was a powerful thematic interdisciplinary unit of study which demonstrated that HTM’s curriculum, instruction, and assessment have relevance to the world out-side school and possessed a personal meaning for students living within our community. In the future, all interdisciplinary lessons will derive from students’ passions and interests. 
· Essential Practice 2 – We hold all students to high levels of expectations and push our students in believing that college and career jobs are viable options through relevant learning opportunities.  
· Essential Practice 3 – HTM is moving to the next level of purity by innovative scheduling. HTM students will be assigned to HTM teachers in the 9th, 10th, and 11th grade interdisciplinary families. HTM’s small learning community concept/design organizes our students in the same building area in which classrooms have been identified to house students within their families for at least a half-day block. 
· Essential Practice 4 – HTM staff has worked diligently to cultivate “blue-chip” partnerships with universities and businesses in the hospitality and marketing industry. Georgia State, Morehouse College of Medicine, Four Seasons, Marriott Hotel, Justin’s Restaurant, Atlanta Hyatt in Buckhead, and Intercontinental Hotel Groups have committed to working with our teachers and students to design engaging instructional activities around the real-world work and service. 
· Essential Practice 5 – HTM students will continue to engage in authentic learning. Teachers will empower students to take charge of their work and connect it to “real-life” in order to explore thematic units of studies by demonstrating final products of their knowledge. 
A byproduct of demonstrating rigor in the classroom is to truly understand the meaning of rigor as it relates to learning. Findings show, “the decision to withhold rigor from students is one of the most important reasons why schools fail” (Strong, Silver, Perini, 2001).  We do not want to fail our students, therefore, HTM teachers, staff, and students participate in continuous professional development sessions to define “rigor.” HTM’s definition of rigor is a curriculum and instructional experience that promotes student engagement, which involves complexity, emotions, ambiguity, and provocativeness that is personally challenging.

Once again, rigor is an unforgettable experience that each student will participate across the curriculum within the HTM community. Content material is challenging in that pedagogy provokes thought, relates to real world experiences, is engaging via varied modes of differentiation; complex in respect to  synthesizing, evaluating and drawing conclusions based upon the range of content matter, and satisfying upon the realization that what they learned is all but a part of a BIGGER picture…the picture of life. Student proficiencies will be governed by the Georgia Performance Standards aligned to each content area. Students must earn an 80 % average or above on weekly periodic assessments to demonstrate an understanding and level of proficiency in respect to selected strands in alignment with the Georgia High School Graduation Test and Georgia Performance Standards. 

Formative assessments were employed weekly during January – February to determine the predictive value of student achievement in respect to weekly performance. Instructional approaches to teaching were modified in an effort to help students build for understanding in content areas/ GPS strands that demonstrated challenges. High expectations were set by teachers and students understood that the level of proficiency demonstrated on weekly periodic assessments could positively impact their performance on state mandated tests: which directly impacts their ability to pursue post-secondary options beyond high school. The implementation of the thematic interdisciplinary unit also affords students with a rigorous and challenging curriculum whereby learning evolves in a meaningful context and encourages lifelong learning. HTM teachers have strategically planned, taught, and moved instruction to greater heights through the implementation of an interdisciplinary unit that has enabled teachers to make links between disciplines in respect to the global epidemic of HIV/AIDS. The purpose of this approach is to involve teachers and students in content connections and encourage learning across the curriculum. Content connections help teachers address different learning styles and help students master knowledge of content. The leader and teachers of the HTM community collaboratively plan, design, and implement thematic units of instruction. These lessons are designed to bring relevance and rigor to the lesson and link instruction across disciplines. The leader and teachers continue to learn how to apply differentiated instruction concepts to address various learning styles of students. The implementation of differentiated instruction has occurred at three levels: 1.) the utilization of data by core teachers, as well as the SLC counselor to identify at risk students by the second week of the academic school year; 2.) managing and utilizing the block schedule approach effectively to differentiate instruction during normal instructional delivery. 3.) modeling differentiated instruction through in-house professional development to focus on best practices to ensure that teaching looks different in the classrooms: cooperative learning, purposeful movement, writing to learn activities, thinking skills, problem solving, hands on, usage of new technologies on-going assessments, and much more. 

Another component of rigor is teaching literacy and numeracy across all core subjects. Teaching across the curriculum was integrated via HTM’s thematic interdisciplinary unit whereby students were required to read across disciplines and students were given “choice” in the processes to choose the topic of the global affects of HIV/AIDS from which an interdisciplinary unit evolved. Preparing for this project required students to read extensively about the HIV/AIDS and participate in engaging activities designed to demonstrate their understanding of the global effects of HIV/AIDS. Consequently, HTM students expanded their knowledge about HIV/AIDS by using prior knowledge and inquiry questions as a springboard to validate and/or invalidate myths about a pandemic. Reading various materials assisted students in creating dialogue, mathematical equations, science constructions, and in some instances observe speakers directly affected by the virus during a symposium and HIV & AIDS Real Talk session. Promoting literacy as an inquiry model for learning has also provided students with the prior knowledge and/or background information to build for understanding. Numeracy juxtaposes the efforts put forth to promote literacy in the same respect via the thematic interdisciplinary unit: 

· Chemistry students design experiments which requires students to use process skills and mathematical concepts to determine the most effective drug AZT or “cocktail” (combination of drug therapy) to help patients suffering from HIV/AIDS.

· English Language Arts students determine measurements needed to create a literary work to commemorate persons who have died of HIV/AIDS while examining the historical impact of quilts in relationship to literature and art.

· Algebra II students apply hypothetical predictions to correlation and linear regression to the population of those who are affected with HIV/AIDS.

· Social Studies students map epidemics, analyze statistical data and debate the origin of HIV/AIDS.

HTM agrees with research that states, “If students become engaged in the right stuff, they are likely to learn what we want them to learn” (Schlechty, 2000). To that end, HTM will actively engage our students in demonstrating two interdisciplinary units of study per year. Research links higher levels of engagement in school with improved performance (Klem, 2004). Each thematic interdisciplinary unit project will be taught via scaffolding a means of differentiating instruction. Scaffolding allows teachers to utilize strategies such as interest based work, purposeful movement, cooperative learning, tiered activities, small group discussion, and provides students with multiple options to express their work with a supportive environment while optimizing student learning by meeting students at the point of need. Students in the HTM community have an interest in a pandemic that is ravaging the communities in which they live and by design, the interdisciplinary unit is a reflection of their interests.

Demonstrating understanding in new and unfamiliar learning situations has served as the highest level of evidence that HTM students gained a deep understanding of the rigorous content being taught. Final products, projects, performances, and/or exhibitions along with required explanations with reasons, clarity, and depth by the student will serve as proof that they mastered the skills/knowledge. A myriad of quality work samples are used at the core to determine if students learned the objectives. Specifically, students will be required to demonstrate mastery on teacher made assessments (formally and informally), bench mark assessments, and weekly periodic assessments. 

Creating environments for students to be exposed to relevant learning experiences promote high expectations for students to pursue real post-secondary options. Research shares that students want to be assigned work that has relevance to their present and future lives (Connell, 2004). Opportunities afforded to students in respect to university lectures, dual enrollment, job shadowing, internships, career fieldtrips, career seminars, and community service allow students to align real world experiences with the impact and relevance time spent in the classroom to create viable options for their future beyond high school. Students also have an opportunity to participate in College Fairs designed to increase their level of familiarity with colleges, college requirements, and college admission representatives across the nation in respect to their pursuance of admission to selected colleges of their choice. College representatives from schools across the nation also facilitate workshops housed at Frederick Douglass High School in an effort to increase post-secondary options available to students. These experiences in accordance with HTM’s mission and goal broaden the perspective of HTM students while serving as a reminder that all options collegiate and/or otherwise, beyond high school, are indeed viable.

In pursuit of our mission and goals to prepare students for post secondary options in the field of Hospitality, we will diligently work to cultivate our relationships with local and national colleges, as well as businesses. Through such partnerships, we are able to ensure continuity of instruction, seamless transition to post secondary options, and enhanced communication that keeps high schools well informed about college admissions criteria, professional standards, and current trends. Such activities as colleges facilitating professional development for high school teachers; alignment of high school electives with introductory college courses; and understanding required competencies helps to ensure that the vision of our SLC will be lived. Business partners shall be engaged to identify viable activities to promote student growth and comprehensive skill development in the area of hospitality and human service. While enabling students to explore various fields and the competencies required to succeed, business and university partners can help to assess the progress of students based on the level at which students are able to meet industry and college standards and expectations in certain positions, including customer service, sales, marketing, and food services. 
During the Georgia State Day, the university transported HTM students to their campus to participate in a college lecture, meet several faculty members and students, and receive an orientation to the school of Hospitality and dialogue with professors during a luncheon. HTM students felt welcomed and were encouraged to make college a viable option beyond high school. At that time, students were engaged in an open discussion about the field of hospitality, their professional interests, scholarship availability, application process and deadlines. Each fall, HTM students will participate in this university orientation seminar.

Instruction
The curriculum and instructional practices/programs, as well as the motivational strategies are aligned with the mission and goals of the community to ensure the success of all children through the implementation of appropriate instructional strategies. HTM’s instructional driving force for this school year has concentrated on four areas: 1) Staff commitment to increase student achievement by making teaching look different 2) The implementation plan to highly engage all students in their learning by focusing on Ten Design Qualities from WOW. The HTM leader provided each teacher a copy of the Working on the Work book by Phillip C. Schlechty 3) In-house professional development to ensure that all HTM staff implements a plan to authentically engage students in their work though differentiated and thematic lessons. 4)  Empowering teachers to empower students through rigorous and relevant work. 

Research-based instructional practices are employed within HTM’s in-house professional development learning opportunities and instructional setting to move student achievement in respect to varied pedagogical practices used to meet children at the point of need. Strategies implemented are done so according to the needs of the student populous in our perspective small learning community. Differentiating instruction, purposeful movement, cooperative learning, tiered activities, small group discussions, interest-based work, and providing students with multiple options to express their learning are means by which teachers in the HTM community utilize research-based practices daily. Collectively and just as important, HTM teachers, understand the value of connecting with their students and knowing them well which also serves as a vehicle, as research has proven, for student advancement.

Future initiatives to address low literacy within the HTM community are in the makings. Language Arts teachers will design a series of Reading-writing workshop sessions to promote literacy across the curriculum and assist students with low literacy skills. Areas of emphasis will be placed upon decoding, fluency, comprehension and writing. Students will also have leveled books to use to help promote literacy and an appreciation for reading. HTM has connected with a Reading software company and they have agreed to allow our students to pilot their technology reading remediation program for the next school year. Research-based instructional practices are employed within the instructional setting to move student achievement in respect to varied pedagogical practices used to meet children at the point of need, despite learning challenges or special needs. Through HTM Professional Development, general education and special education teachers learn about implementing varied strategies that serve to assist all learning styles. Strategies implemented are done so according to the needs of the student populous in our perspective small learning community. Differentiating instruction, purposeful movement, cooperative learning, tiered activities, small group discussions, interest-based work, and providing students with multiple options to express their learning are means by which teachers in the HTM community utilize research-based practices daily. Collectively, HTM teachers understand the value of connecting with our students and knowing them well which definitely serves as a vehicle for student advancement.
Leaders and teachers will continue to work hard in making teaching and learning relevant and rigorous in our classrooms. It is our belief that teachers must teach and reach all multi-intelligences by being creative and flexible in designing student-centered lessons that will motivate learning and engagement through the participation of quality and relevant lessons. Teachers will continue to actively participate in learner-centered professional development that focuses on student learning. Environments of opportunities will be created for teachers to learn how to take on roles of facilitators and coaches during classroom instruction. In addition, teachers are encourage to limit bookwork and worksheets and experiment new teaching strategies that meet the needs of all students which includes at-risk students. Effective planning during interdisciplinary meetings and good instruction are two powerful motivational strategies that will get at risk students involved in the work. When at risk students participates in engaging lessons such as purposeful movement, cooperative learning, hands-on-activities, writing-to-learn activities, problem solving, graphic organizers (thinking), and usage of new technologies the probabilities to ensure academic success and graduation becomes greater. Most importantly, by making the content relevant across disciplines, students make connections in the cycle of life. 
Continuous Improvement
Professional Development 

HTM staff is committed to raising student achievement by participating in professional development that promotes student learning. While changing the culture in our small learning community, we are creating environments in which teachers are motivated to reflect continuously on their teaching and how to improve their teaching. With a strong focus to improve student learning and teacher learning all members of the HTM Small Learning Community is moving in a direction to take ownership of his/her own personal and professional growth. Research says, “improvement of ineffective teachers is possible; however, high-quality professional development efforts can change both teachers’ self-expectations and foster improved learning” (Bamburg 1994). A needs assessment was designed and administered by the HTM leader. All HTM members completed the needs assessment to identify professional development top priorities. Based on the results from HTM’s needs assessment, classroom observations, teacher conferences, student focus-groups, and standardized test data, an in-house professional development plan was designed with targeted workshops for the top needed priorities to be implemented: best instructional strategies, extended period lessons, differentiated instruction, best practices in math, Language Arts, science, and social studies, developing authentic and performance-based assessments, interdisciplinary teaching and integrating technology with instruction. Ongoing assessments will be used with teachers and staff to ensure that professional development needs are based on the changing needs of the community and that they are effective in promoting student learning. We believe when teachers understand and implement effective strategies during the delivery of instruction student engagement, participation, interest, comfort, acceptance and achievement are maximized to improve teaching and learning.

The professional development activities created for the Hospitality, Tourism, and Marketing community are designed to add value to the instruction of each content area and “show” teachers how to get students engaged in classroom instruction. Through on-going collaboration, teachers are encouraged to identify and assess best practices for implementing a sound curriculum with appropriate strategies. With close examination and application of Georgia Performance Standards coupled with APS twenty-six Teaching Expectations, teachers are able to determine what students should know and become proficient in doing. Critical evaluation of student data will also enable our teachers to make best instructional decisions to optimize learning for all students. 

Operating an authentic professional learning community is our ultimate goal. To that end, our community leaders will pursue and facilitate regular and consistent opportunities for teachers to improve their skills in the classroom. Through workshops, guest speakers, demonstration lessons, group input and collective feedback on various techniques and strategies, teachers are able to overcome challenges in the classroom and achieve the identified goals for our students. Collaboration amongst teachers fosters individual buy-in and accountability of the entire small learning community. While increasing the resources and instructional support of our teachers, we are able to make a significant impact to raise student achievement. 

Professional development will promote equity in excellence for all by honoring diversity among students and staff while building on shared values and other similarities that bond all people. Through the identification of common values, beliefs, vision, mission and norms for our small learning community, we will work collectively to achieve the identified priorities and goals. With our shared vision, mission, and SLC norms to “live” teachers  and students will better appreciate, tolerate, and show sensitivity to the distinct differences and qualities that our colleagues and students will have while celebrating similarities that foster unity among our community. Once more, teachers are encouraged to engage in open and honest discussions as it relates to their assumptions and beliefs about students, parents, and other stakeholders without biases. Ultimately, opportunities afforded for our teachers to share, reflect, and collaboratively plan fosters teachers to increase their awareness of the skills and talents of various members of our learning community. Furthermore, our professional development activities will help to improve student learning through lending strategies and techniques for teaching students of varying ethnicities, economic levels and learning abilities. This might include having all school communication translated for our Latino students. In addition, classrooms that have a higher number of ESL and/or PEC students might also secure a bilingual and /or PEC co-teacher to support ESL/PEC students. In the next school year, students and teachers will participate in diversity training that focuses on equity issues. 

HTM’s and new business partner, Diversity & Inclusion IHG Intercontinental Hotels Group, are currently scheduling a series of diversity management seminars to help students, teachers, and staff upgrade our awareness on diversity and equity concerns. We are committed to purposely strive to recruit a diverse faculty for our professional small learning community.

Internal Assessment of School & Team Performance

Monitoring student success is continuous. Leaders and teachers will consistently monitor the implementation of HTM’s curriculum by administering benchmark tests, weekly periodic assessments, mock writing tests, and classroom formal/informal observations to measure the extent to which students have acquired certain information and/or mastered certain skills. Data generated from each assessment tool indicates “what students know and are able or unable to do in respect to students’ readiness, ability, and interests in relationship to standards. Each assessment provides teachers with a lens as to how to best serve students strategically. By regularly collecting and reviewing teacher-developed assessment tools and assessment results, HTM leaders are not only able to determine if students are achieving the desired outcome (80% passing rate), but are also able to ensure that benchmark tests, weekly periodic assessments,  mock writing tests are consistent with the interdisciplinary scope/theme and state/district standards. Teachers are also required to use assessment material generated by Triumph Learning and the American Book Company. The assessments in each manual are fully aligned to Georgia Performance Standards, therefore ensuring that assessments from each source are consistent with state/district standards. During HTM interdisciplinary learning team meetings, teachers and HTM leader discuss any concerns regarding the framework of each test. All members of HTM view and assess student work posted on bulletin boards in classrooms to ensure that the quality of student work is consistent with the theme and state/district standards.
· Benchmark tests are administered in the area of Mathematics multiple times during each semester.

· Weekly Periodic Assessments are designed to be administered weekly during the course of each semester in the areas of Algebra I, Geometry, Ninth Grade Literature and Composition, American Literature, Biology, and Physical Science.

· Writing Mock Test is administered during the spring of each year to tenth grade students.

Formative assessments are also employed daily providing teachers with multiple opportunities to modify modes of instruction strategically. Examples of formative assessments that allow teachers in HTM to produce dependable evidence of learning involve teacher observations, student feedback, quizzes, essays, lab reports, homework, student/teacher interviews, small group think alouds, cooperative learning activities, in-class writing assignments and exit cards.

Finding the appropriate evaluation tool to assess HTM’s program is a major component in the continuous improvement domain. HTM will learn how to take corrective actions in the event that our small learning community does not achieve our goals. Conducting evaluations to assess HTM’s program will assist us to determine how to gain better results. Appropriate program implementation and evaluation are critical to this work. Plans are in the making to design an evaluation instrument to assess how to critically examine HTM’s goals, objectives, expectations, needs of program, curriculum, program activities that achieve measurable progress and performance indicators in which every member in HTM can realistically be held accountable for student learning. As of now, HTM will use focus groups data, small learning community surveys, seminars and important feedback documents to gauge and evaluate its progress toward goals during the school year and at the end of the school year. All stakeholders will be encouraged to participate in this evaluation process. We charge all stakeholders to provide insights and support for our program of continuous improvement. 

Building/District Support
Governance

In the development of our Small Learning Community Advisory Committee, our primary
 objective is to connect individuals and businesses that have a real stake and interest in the success of all 
students. These young people, family members, teachers, administrators, businessmen, community 
activists, and institutions ultimately come together to share in the decision making process by assessing 
the needs of students, developing great action plans to meet the needs of students, coordinating 
fundraising activities to support dynamic programs and projects for students, and work to ensure that the 
outcomes of planned programs are evaluated for its utility. While encouraging students to be active 
learners, the advisory committee welcomes student engagement and participation to help lend their voice 
to areas of school improvement and cooperative learning opportunities.  As we plan and develop those 
activities designed to enrich the lives of young people, it is evident that their voice is key in 
understanding what matters and what’s of real interest to teenagers. 

Involving the participation of families is critical to any school improvement initiative.  As we 
empower parents to help guide our efforts in making the educational experience of their children to be 
more meaningful and relevant, parents lend a strong voice of support that helps to resonate throughout 
the community.  As advisory members, they are able to advocate for our students and the school at 
large as they interact with other parents and business owners in the community.  Connecting our school, 
students, and families to our community is the hallmark of our advisory committee.  The Hospitality, 
Tourism, and Marketing Small Learning Community is highly vested in tapping community resources 
that can serve as a platform to prepare students for post-secondary opportunities and expose young 
people to a myriad of experiences that are framed outside of the classroom and school.  In developing a 
strong network of stakeholders that are connected and vested in the dynamic experiences of students, our 
advisory committee invariably works to be a support system that recognizes and meets the needs of our 
students. The advisory committee shall convene to develop an annual strategic/ action plan for our SLC.  

Specifically, the strategic planning meeting shall be held during pre-planning for the upcoming school 

year. At this time, advisory members will tour the school, SLC, and classrooms. Members will then be 

encouraged to identify resources and/or equipment that is needed. 
Based on the schools strategic plan and school improvement plan, the needs of the school will be identified through members of HTM and advisory council, the governing board for decision making. Guidance and leadership of the advisory council shall begin with collegial and collaborative relationships amongst its members. The advisory council will collaborate with HTM members to identify specific services, special projects, and programs that will be provided to our school stakeholders. Council members shall be elected in a fair and equitable manner. Each stakeholder peer group shall nominate and elect members to serve on the advisory council. The principal and HTM leader shall make the ultimate recommendations for the nomination of business partners and community leaders. Members of the advisory council shall be appropriately balanced across all stakeholder peer groups with the majority of members not being employed at the school. The advisory council shall serve for a minimum term of one calendar year. The members shall meet quarterly, which is four times per year. Additional meetings can be added as they are needed to plan special events and programs.
Our school advisory committee will work as a supportive network to connect and secure better resources, rigorous, and relevant experiences for our students.  While working on various committees, advisory members will assume responsibility for supporting various programs through marketing and community-wide promotion, program development, special event planning, fundraising, program evaluation, securing of resources, advocating for the school and its initiatives, and helping to solicit the support and partnership of other private or community-based entities.
Furthermore, our school stakeholders shall work to assist the principal and HTM leader in developing an educational program that meets the needs of students, parents, teachers, and the community at large. Stakeholders who serve on the advisory council shall also work to facilitate and implement the following task and activities:  

· Monitor student results in the attainment of achievement goals and targets

· Disseminate relevant information regarding school programs and progress of students

·  Serve as a resource to the principal and HTM leader as it relates to the implementation of various programs, task, and activities

· Assist in preparing the annual budget for school improvement
· Help to identify problems, challenges, and solutions to improve the academic progress, culture and climate at the school

· Make sound recommendations based on the collection and reporting of school data

· Act as a liaison between the school and community
All small learning communities at FDHS will formulate their individual advisory council. 
Persons who have expressed a commitment to partner with the Hospitality, Tourism, and Marketing 

community are encouraged to serve on our advisory committee. As a standard practice, our advisory 

committee will solicit the support of other stakeholders, including students, parents, community leaders, 

and businesses by direct invitation. In an effort to establish a well balanced board, we will specifically 

seek individuals that will ensure that the Advisory committee embodies a cross section of professionals, 

ethnic and demographic backgrounds, ages, gender, and persons in the community.

Faculty and other stakeholders will work together to make recommendations for the improvement and efficiency of our school. Through distributed leadership, teachers will be encouraged to give input regarding the identification of appropriate services, programs, and policies. The individual skills, interests, and knowledge of our teachers shall be utilized as a fountain of resources for the principal and HTM leader. While serving on the advisory council, teachers will be encouraged to utilize a variety of expertise and competencies. Faculty will ultimately work to collectively identify a common culture of student expectations and accountability. Once the principal has articulated the primary goals and concerns for school improvement, a community of teacher leaders will work cohesively and cooperatively to help make decisions for student achievement and overall school success. In an effort to implement an efficient school program, all teachers and advisory council members will be asked to share the work and be accountable for completing assigned tasks. Through teams of partnerships, all members of HTM community are able to find solid and practical solutions to real challenges in our school.

The small learning community leaders will collaborate with the principal and advisory council in the development of the school improvement plan and budget. The leadership team will meet at least twice weekly to identify the goals and objectives for school improvement; plan action strategies to address the goals and objectives; and, monitor the implementation of the school improvement plan. Small learning community leaders will solicit input and feedback on the school improvement plan and budget needed to implement various programs, fieldtrips, events, and student incentives for their respective academy from teachers, counselors, parents, students, and the community. The school improvement plan and budget will be reviewed and discussed at faculty/staff meetings, SGA meetings, PTSA meetings and school and academy advisory council meetings. Minutes of these meetings will document the level of involvement of stakeholders.

School Management

Hospitality, Tourism & Marketing Small Learning Community

Organizational Chart 
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 Total: 23 Teachers

The principal has overall responsibility for the supervision of instruction and the effective management of the school. As the school leader, he/she will set educational standards and goals and establish the policies and procedures to achieve them. The principal will also supervise managers, support staff, teachers, counselors, librarians, coaches, and other employees. The school leader has responsibility for developing academic programs, monitoring students’ educational progress, training and motivating teachers and other staff, managing career counseling and other student services, administering recordkeeping, preparing budgets, and performing many other duties. The principal will also handle relations with parents, prospective and current students, employers, and the community. 
Douglass High School will be organized into four small learning communities. Each community will be directed by an academy leader. The academy leader will have direct responsibility for the overall supervision of approximately 20 teachers and 400 students or less. The Leadership Team of the school will consist of the principal and academy leaders. The School Planning and Management Team (SPMT) will include the principal, academy leaders, instructional coaches, select teachers, the assistant principal and building managers. This group will meet weekly. Teachers will meet weekly with the academy leaders and principal to discuss and plan programs and activities for the respective academies or the school. The School Planning and Management Team (SPMT) will be organized to provide an opportunity for the faculty and staff to have input into the management of the school. The SPMT will meet weekly and will include representatives from the faculty and staff. In addition, each academy and the school will organize an advisory council. The School Advisory Council (SAC) will be a team of people representing various segments of the community – parents, teachers, students, administrators, support staff, business/ industry people and other interested community members. The purpose of a SAC will be to assist in the preparation and evaluation of the school improvement plan and to assist the principal and small learning community leaders with the preparation of the annual school budget, implement programs for students and more. Finally, the Local School Council and PTSA will provide support to the principal and small learning community leaders in the operation and management of the school.

Staffing 

The staffing needs are based on the student enrollment projection number for that current school year. FDHS student projection for the 2009-2010 school year is approximately 1,352 students. Due to the rezoning of Mays and North Atlanta High Schools, Frederick Douglass will receive and enroll an additional 125 freshmen for the 2008-2009 school year. HTM’s projection student enrollment is 423 students. Therefore, in order to move to the next level of purity HTM will have 1 HTM leader, 1 Counselor, 1 attendance clerk, 13 core teachers, 2 SWD teachers, 1 PE teacher, 1 foreign language teacher and 3 CTE teachers.
The following are the general qualifications for teachers:
· A belief that all students can achieve at high levels. 

· A preference for candidates that possess at least one year as a full time classroom teacher in a K-12 school in the U.S. serving a low-income population. 
· An interest in and desire to teach in the theme of the academy. 
· A valid credential or current enrollment in a credentialing program. 
· Eligibility to work in the U.S. 
Selection Process:

First Level -- Initial Screening (APS Personnel Office)

Apply online aps@atlanta.k12.ga.us (Career Connections) 

A. Applications will be examined for completeness, transcript of credits, GPA, courses related to subject matter competency, letters of recommendation, and student teaching evaluations. 

B. Applicants will be screened by the Personnel Director or district representatives. 

C. HTM interviews will be held on a regular basis as needs dictate and opening occur.

Second Level – School Screening  
A. Applicants receiving an acceptable score from the resume screening will become part of a specific candidate pool. 

B. Telephone interviews of references, administrators, supervisors, or cooperating teachers will be conducted to further evaluate applicants. 

Third Level – School/HTM Interview

A. Selected finalists from the pool will be interviewed in the school by the principal, HTM Leader, selected HTM teachers, parents, and advisory counsel members. 
B. Interview questions for the specified job position(s) will be created prior to the interviews and distributed to the interview committee members.

C. A ranking/scoring form will be used by all interview committee members and submitted to the principal and/or HTM leader with recommendations for hiring. 

D. The principal and HTM leader will make the final selection based on interviews, ranks, dates, and recommendations. 

E. All contracts are subject to approval of the Board of Education. 

F. All applicants who are interviewed at a school will be notified by phone call and/or letter of the results of that interview.

Teacher Evaluation

The principal and HTM leader will have the primary responsibility for the evaluation of the staff. Input will be received from other key members of the School Planning and Management Team for Douglass High School (i.e. instructional coaches, lead teachers and etc.). Each member of the HTM leadership team has a shared knowledge and understanding of effective teaching qualities, all observers are familiar with all of the twenty-six APS Teaching Expectations and know how to use the assessment instrument, observers and teachers are looking for the common teaching strategies, observers give significant feedback regarding teaching behaviors and clear recommendations to improve teaching and learning. In addition, each member of the team possesses an endorsement in educational leadership. 
The purpose of HTM’s evaluation plan for teachers will be used to 1) improve instruction and learning 2) identify and reinforce APS 26 Teaching Expectations 3) identify areas to improve instructional effectiveness 4)  identify teachers who do not meet the standards so that appropriate action  and assistance are provided immediately. To evaluate teachers effectively HTM leaders and teachers will focus, identify, and implement during the delivery of instruction and interdisciplinary family meetings APS twenty-six Expectations for effective teaching. It is crucial that all HTM teachers and staff share a common understanding and implementation of the twenty-sic qualities of effective teaching and learning. Furthermore, all teachers will be assessed on the same measuring teaching expectations: 

1) All materials, supplies, and equipment were ready prior to the beginning of the lesson.

2) Teacher reviewed students’ understanding of the previous lesson were aligned to grade level standard and communicated to all students.

3) The lesson objective and/or Essential Questions were aligned to the grade level standard and effectively communicated to all students. 

4) Teacher demonstrated her/his knowledge of the subject matter and communicated to all students

5) Teacher modeled what students were to know and be able to do and applied what was taught to real-life situations.

6) Classroom and group discussion occurred at appropriate times during the lesson.

7) Students were provided with opportunities to be group leaders, facilitators, decision leaders, and peer tutors.

8) Students were required to respond to questions at levels of thinking beyond simple recall.

9) Questions went beyond simple recall and required students to think, synthesize, analyze, evaluate and conclude. 

10) Students were required to explain their responses/ answers. 

11) The variety of learning activities/teaching strategies reflected the teacher’s understanding of students’ needs, strengths, special interests learning styles, and required learning time 

12) Computers were available and used to engage students in lesson-related activities.

13) Independent activities, research assignments, station/center/ computer tasks were available for students if they completed assignments before other students.

14) Re-teaching activities were provided for students who needed additional instruction.

15) Lesson was characterized by a variety of student grouping strategies.

16) The instructional activities, materials and resources were aligned to the grade level objective and/or Essential Question. 

17) The skills, concepts, and content that were taught, were appropriately aligned to State and local performance standards. 

18) Skills, concepts, and content were taught at the appropriate levels of complexity. 

19) Students were informed as to how well they followed directions, completed tasks, and were likely to achieve the lesson objective. 

20) Homework and follow-up assignments were differentiated to meet the varying needs and strengths of the students.

21) A review of the lesson objective, feedback regarding student understands of what was taught, and a preview of the nest lesson was provided through lesson closure. 

22) Connections were presented within and across content areas by the teacher and students.

23) Teacher related the new learning to application in real-life situations.

24) A well-managed learning environment fostered equity, diversity, and fairness that resulted in students trusting and cooperating with each other. 

25) Teacher assessed formally and informally students’ level of understanding during the lesson. 

26) Students used a variety of resources, materials such as print and non-print) and manipulatives.

During pre-observation conferences (before the classroom observations), the evaluator reviews the lesson observation process, lesson observation form, seven critical questions, and teacher observation feedback form with the teacher to ensure understanding with reasons. The evaluator records all events that were observed during the entire lesson or at least thirty minutes of the lesson. Based on the results of the observation from the teaching expectations, off task student data, overall impression of the lesson and seven important questions the evaluator will rank teachers’ performance in the areas of exceeds expectations, meets expectations below expectations, and needs improvement. During the post-observation conference teachers are given meaningful feedback regarding their teaching practices and well-defined recommendations to improve their areas of weaknesses. Also, the evaluator will take time out during the conference to ask the teacher a series of questions that will guide the teacher and evaluator to comprehend and communicate the effectiveness and/or ineffectiveness of the lesson. 

The leader of HTM will complete formal and informal observations of classroom teachers. The leader will complete at least two classroom observations a day and ten classroom observations a week. Other designees to evaluate teachers are required to complete no less than three informal and/or formal 
classroom observations a week. Feedback is shared with teachers immediately upon the completing the classroom observation (within forty-eight hours). In addition, all HTM teachers and staff are given a pre-evaluation conference acknowledgment form to sign identifying the primary evaluator for the school year. An evaluation matrix is designed by the HTM leader and sent via email to all teachers and staff identifying staff’s name, evaluator’s name, teacher’s content, tenured/non-tenured status, and number of required formal and informal observations. 

Hospitality, Tourism, & Marketing SLC Staff Evaluation Matrix
	Last Name
	First Name
	Content
	Evaluator
	(T)Tenured 
(U) Non-tenured
	# Formal Observation
	# Informal Observation   minimum

	Leader 1


	
	HTM Leader  
	Principal 
	T
	On-going
	On-going 

	Teacher 1


	Teacher 1 
	Math 
	HTM Leader 
	T
	1
	3

	Teacher 2
	Teacher 2
	Social Studies 
	HTM Leader  
	U
	3
	3

	Teacher 3


	Teacher 3
	Language Arts 
	HTM Leader 
	T
	1
	3

	Teacher 4 


	Teacher 4
	Science  
	HTM Designee 
	U
	3
	3

	Teacher 5


	Teacher 5 
	Career Tech  
	HTM 

Designee   
	U
	3
	3

	Teacher 6


	Teacher 6  
	SWD
	Principal 
	T
	1
	3

	Teacher 7 


	Teacher 7
	Foreign Language 
	HTM Designee  
	T
	1
	3

	Teacher 8 
	Teacher 8 
	PE  
	HTM Designee  
	T
	1
	3

	Counselor 1 
	
	Counselor 
	 Principal / HTM Leader  
	T 
	On-going  
	On-going


Emphasis will be placed on formative evaluation by maximizing and monitoring instruction. HTM believes that consistent classroom observations and evaluations are the driving force to ensure that teachers are teaching and students are learning. Every member of HTM will focus on improving instruction by participating in interdisciplinary learning team meetings, seeing and observing colleagues teach, sharing valuable knowledge, exchanging feedback, and critiquing peers by offering constructive feedback about instructional practices and classroom methodologies. In order to get all teachers and staff engaged in this process HTM will initiate peer walkthroughs. Peer walkthroughs is a learning process in which will be used to motivate teachers and staff to take a serious “close-up look” (observation) of what goes on in their colleague classrooms in the HTM community. Finally, HTM evaluators meet weekly to discuss teachers’ evaluations and collectively share feedback and make decisions on evaluation rankings. The benefits of peer walkthroughs are:

· Teachers can gauge the climate of the HTM small learning community;

· A cohesive and collaborative team will develop as teachers examine instruction and student motivation and achievement together; 

· Teachers will become empowered as instructional mentors, influencing teaching, learning, and ongoing small learning community development; and

· Students will that teachers value instruction and learning.

The walkthroughs will be brief at least five minutes but no longer than 10 minutes in which teachers will walk the entire room. We as a small learning community will begin this process of peer walkthroughs by creating a protocol in which reflects the HTM perspective of teachers, and a schedule for reviewing the walkthrough process. In addition, a walkthrough procedure and a set of questions that peer observers may ask students during walkthrough. The goal of teachers asking students questions during peer walkthroughs is for students to be able to identify the skills they are working on and why rather than identifying an assignment.

School Calendar
HTM calendar is strategically designed with engaging events relevant to school and the real world. The rational for creating a calendar of programs is to organize and add structure for important instructional events in which students, teachers, staff, and parents can learn more about the dates and locations for group participation.   The HTM matrix reflects a sample of events and activities that takes place annually from the following school years 2008-2010. 
Hospitality Tourism & Marketing Events

	Date
	Event
	Location
	# of Students

	Thursday

September 13, 2008
	Four Seasons Hotel

Executive Chef 

Demonstration Lesson 
	Hospitality Center
	50

	Wednesday

September 19, 2008
	NABHOOD - National Association  of Black Hotel Owners

Guest Speaker/Andy Ingraham
	Auditorium
	400+

	Tuesday

October 9, 2008
	Four Seasons Career Seminar

9:00 am- 10:00 am

Marketing Department
	HTM Commons Area
	30

	Thursday

October 11, 2008
	Atlanta Fish Market

9:00 am- 11:00 am

Executive Chef
	Hospitality Center
	40

	Tuesday

October 16, 2008
	Justin’s Restaurant

10:00 am- 12:00 pm

Career Seminar
	Off Campus

Justin’s Restaurant
	24

	Thursday

October 25, 2008
	Georgia State University

Tour/Lecture/Lunch
	Off Campus

Georgia State

Transportation by GSU
	30

	Saturday

October 27, 2008
	Georgia State University

Panther Preview
	Off Campus

GSU
	30

	Tuesday

October 30, 2008
	Four Seasons Hotel

Job Shadowing Experience
	Off Campus

Four Seasons Hotel
	10

	Friday 

November 9, 2008
	Informational Interviews 
	HTM Commons Area 
	50

	Wednesday

November 14, 2008
	Verizon Wireless Corporate

Career Seminar
	Hospitality Center
	40

	Thursday

November 15, 2008
	Fairfield Inn Macon

Hotel Tour & Career Seminar
	Off Campus

Macon, Georgia
	20

	Wednesday 

February 13, 2009
	Interdisciplinary Symposiums 
	Auditorium 
	4 sessions 

400

	Mondays and Wednesdays 

Jan. – March 2009
	Georgia Gradation High School Tutorials 

GGHST After school Tutorials 

GGHST Saturday School 
	Second floor Classrooms 

Third Floor – Science 
	75

46
25

	Sept. 2010 Jan. 2010
	Grand Hyatt Buckhead 

Job Shadowing and Hotel Tour 
	Off Campus 
Grand Hyatt 
	15 + 15 = 30

	Friday 

May 15, 2008
	Student Focus Group for Jordan Grant 
	Hospitality Center 
	25

	Friday

September 7, 2008
	Awarded Innovation Grant ($2500)

Jordan Foundation 
	
	

	March 2009
	Submitted Mid-Year Report Jordan Grant
	
	

	Friday 

March, 5 2010
	MDRC Site Visit to receive $35, 000.00  
	Hospitality Center  
	

	April 2010
	HTM Awarded $35,000.00 Grant from MDRC 
	
	

	March 23, 210 


	Intercontinental Hotel Group – Site Visit Corporate Securing partnership meeting 
	Intercontinental Hotel Corporate came to HTM- FDHS 
	

	April – August 2010
	Writing Food-Science Revolution  Grant 

$ 250,000,000
	TBA  
	

	June – July Summer 2010 
	Securing New Partnership with Sheraton Hotel  Downtown ATL 
	Meeting with General Manager – Niles Harris Coming Soon 
	

	
	
	
	


Data shows that if students do not pass the Georgia Graduation Tests and/or End of Course Tests on the first attempt they will most likely be unsuccessful to pass the tests during the next time (s) they take the tests unless students devote their time to participate in intensive tutorials. Future plans are being scheduled to address students who need additional instructional support. Special accommodations during  the summer are being explored to provide  juniors with the greatest need of remediation  as noted on the Mock Writing Score report  in the area of writing to take part in HTM’s Writers’ Workshop prior to the 2008- 2009 school year. Classes designed for the purpose of remediation and enrichment will be held during the instructional setting during 1st period every Monday and Wednesday beginning August 18th for juniors whose writing samples on the Spring 2008 administration of the Mock Writing test met or did not meet the proficiency target in the area of writing. All seventy-five juniors enrolled in the Hospitality, Tourism, and Marketing community, will be required to take part in each Writers’ Workshop Session for a period of four consecutive weeks which will be held concurrently in respect to the 2007 administration date of the Georgia High School Writing Test and facilitated by English Language Arts teachers. Writers’ Workshop Sessions will target developing and strengthening students’ skills in the area of ideas, organization, style, and convention. Students will be grouped and placed in sessions based on need as reflected in the Mock Writing Test score report. 
Students needing an extra dose of remediation and enrichment will have an opportunity to also work with core teachers in the HTM community every Monday and Wednesday after school from 3:30-4:30 for those weeks preceding the administration of the GHSWT  thru the administration of the EOCT’s. Each after school core session will be regulated to sessions dealing with each content domain in isolation. Each teacher will be responsible for providing remediation and enrichment coupled with differentiation. HTM’s In-house and after school tutorials will begin December 2008, through May 2009. In addition, HTM special education teachers will work directly with special education students across the curriculum.

Facilities

The physical infrastructure of the school has been carefully identified, assessed, and organized to provide a separate area for the HTM community within in the building. The classrooms in the 9th, 10th, 11th, and 12th grade interdisciplinary families have been carefully organized to provide a separate area for the HTM community. This organization of the building provides office space for the SLC leader, instructional coach, and guidance counselor within the Small Learning Community. The placement of these key resource and leadership team members within the HTM is critical to the effective implementation of the small learning community. Special resources such as the auditorium, hospitality center, media center and computer laboratories must be scheduled in advance through the designated contact person. See HTM plan floor for details. 
HTM students will greatly benefit from the utilization of space slated to be converted into HTM’s closed-in Cyber Space Station in the southwest sector of the Hospitality, Tourism, and Marketing community located in a 25.5 ft X 23.85 ft area of space central to HTM’s main corridor. This Cyber station will be constructed for the sole purpose of providing students access to computers for individual and/or group work on a scheduled or event scheduled basis. Twenty computers have been requested from the district office and three lab tops from the proposed Jordan Grant Foundation will be placed in this space to promote learning and technological efficacy. In addition, a classroom will be designated for SWD teachers to provide special one-on-one instructional services to special needs students throughout the school day. The Hospitality Center and kitchen which are located on the first floor are designated for students who participate in our Culinary Arts /Pro Foods Program. 
HTM Floor Plan

The rooms highlighted below indicate areas that will be utilized by HTM family members.




Legend – Teachers’ initials are located in their assigned classrooms in HTM floor plan. 
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