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Grade Level: Preschool Education, Kindergarten, 1 

Subject(s): 

· Language Arts/Literature/Children's Literature 

· Language Arts/Writing 

· Science/Botany 

· Arts

Duration: Two 1-hour sessions 

Description: This lesson integrates The Giving Tree with art, language arts, and science. Students will gain an understanding of the importance of trees and giving through three main activities. 

Goals: National Science Education Standards (NSES) :
Life Science Content Standard C: As a result of activities in grades K-4, all students should develop an understanding of 

· The characteristics of organisms

· Life cycles of organisms

· Organisms and environments

Objectives: 

1. Students will be able to identify how trees are used and the importance of their existence. 

2. Students will be able to create their own story about giving and the significance of sharing. 

3. Students will demonstrate, through pictures, items they can give to someone.

Materials: 

· wooden boat (toy) 

· log house (toy) 

· fruit, nuts, and leaves 

· stuffed animals: squirrel, bird, chipmunk, etc. 

· The Giving Tree by Shel Silverstein 

· construction paper 

· roll of white paper 

· markers/crayons or colored pencils 

· pencils

Procedure: 

Introduction: 
One at a time, show the materials that have been brought to class, and ask what they have in common. Provide clues if students are not sure (the items are all associated with trees). Then ask students to share other things they can think of that come from trees or things that trees provide. Read the story, The Giving Tree , by Shel Silverstein. [Summary of book: Every day the boy would come to the tree to eat her apples, swing from her branches, or slide down her trunk, and the tree was happy. But as the boy grew older he began to want more from the tree, and the tree gave and gave and gave. After giving everything she had, the boy returned to the tree after many years. The tree told the boy that she had left nothing to give. The old man replies, "I don't need very much now. Just a quiet place to sit and rest." The tree offers its stump, the only thing it has left to give. Wearily the old man sits down. "And the tree was happy."]

Activities: 
There are three main activities that the students will be involved in throughout the lesson. After listening to the story, they will write or draw on construction paper items they find throughout the classroom, objects in their house, or other common things they believe came from a tree. They will share their findings with the entire class and take them home to share with their family. 

The students will then be paired off and be given a large piece of white paper and different colored markers. Each student will trace their partner's body onto the paper. Their bodies will be drawn to resemble a tree: legs together to resemble the trunk and their arms drawn different ways to resemble the branches. On their tree they will then draw things that trees provide or produce. Examples should be food, shelter for animals, products for people, oxygen, and shade.

Finally, the students will create their own story about giving. They will write a story or draw specific examples of things they have that they could give to someone in need. Possible things could be hugs, kisses, helping someone with homework, or house chores. Whatever they say or draw should be something they could give to others, just how the tree gave the boy things he needed. 

Conclusion: 
Review the story, and talk about the importance of trees and why they are so vital to people, animals, and nature. Hang up the "body trees" and talk about what students drew on their trees. Sing the following song (to the tune of: "Mary Had a Little Lamb") and collect their papers:

Mary had a little tree, little tree, little tree. Mary had a little tree; its leaves began to show. 
And twice a week she'd water it, water it, water it. And twice a week she'd water it; the tree was sure to grow. 
She sat it in the sun each day, sun each day, sun each day. She sat it in the sun each day, hoping it would bloom. 
Little Mary smiled one day, smiled one day, smiled one day. Little Mary smiled one day, when it finally did bloom. 

Assessment: Evaluate students' stories according to what they wrote and the things they could give; accuracy of ideas should make sense. Students should write things that make sense and not things that they couldn't give. 

Useful Internet Resource:
* National Science Education Standards (NSES) 
http://books.nap.edu/html/nses/ 

Special Comments: I did this with a kindergarten class and they loved it! They really enjoyed drawing each other and thinking of things THEY could give--just like the tree!
Part 1 Form - Student Instruction Project 

Essential Questions to Facilitate Exploration in “The Giving Tree” Lesson

Using the Questions Starters Based on the Six Facets of Understanding on page 120 of Understanding by Design, brainstorm potential essential questions related to “The Giving Tree” lesson. The Giving Tree is a story that can be used at any grade level K-12. If you are not familiar with the story you will want to review it first. Consider a range of grade levels and indicate the grade level for each question you develop. Each student needs to take notes during the discussion. During this face to face class session you will focus on the development of essential questions. Over the next week you will explore and discuss potential connections with the GPS/QCC, AASL Standards for the 21st Century Learner, and NETS Technology Standards for Students. You will also discuss the potential roles of teachers, media specialists, and technology specialists in the process of planning and implementing instruction related to The Giving Tree. At the end of the discussion, each student will complete this form and submit it to the assignment dropbox.

Type of Question  Potential Questions     Grade Level
GPS/QCC
     AASL              NETS

	Explanation


	What are the parts of a tree?
	K
	ELAKR6 The student gains meaning from orally presented text. The student 
a. Listens to and reads a variety of literary (e.g., short stories, poems) and informational texts and materials to gain knowledge and for pleasure. 

b. Makes predictions from pictures and titles. 
	1.1.6 Read, view, and listen for information presented in any format (e.g., textual, visual, media, digital) in order to make inferences and gather meaning.
	1. Creativity and Innovation

a. apply existing knowledge to generate new ideas, products, or processes.

	Interpretation


	How does this story of giving relate to an experience of generosity of your own?
	5
	ELA5R1 The student demonstrates comprehension and shows evidence of a warranted and responsible explanation of a variety of literary and informational texts. 
j. Identifies similarities and differences between the characters or events and theme in a literary work and the actual experiences in an author’s life.
	4.3.3 Seek opportunities for pursuing personal and aesthetic growth.
	1. Creativity and Innovation

b. create original works as a means of personal or group expression.

	Application


	How can the actions of the main character in The Giving Tree be applied in the larger world?  
	9-12
	SB4. Students will assess the dependence of all organisms on one another and the flow of energy and matter within their ecosystems.

d. Assess and explain human activities that influence and modify the environment such as global warming, population growth, pesticide use, and water and power consumption.
	3.1.5 Connect learning to community issues.
	1. Creativity and Innovation

c. use models and simulations to explore complex systems and issues.

	Perspective


	What are the limits of our natural resources?
	9-12
	AG-BAS-1: The student evaluates human needs and demonstrates the role of agriculture in meeting the needs of humans: historically, currently and in the future. 
Explains the three basic human needs and sources of food, clothing and shelter. 

Identifies major categories of food and fiber products.
	4.3.2 Recognize that resources are created for a variety of purposes.
	1. Creativity and Innovation

d. identify trends and forecast possibilities.

	Empathy


	What was Shel Silverstein trying to makes us feel?
	6
	ELA6R1 The student demonstrates comprehension and shows evidence of a warranted and responsible explanation of a variety of literary and informational texts. 
For literary texts, the student identifies the characteristics of various genres and produces evidence of reading that: 

e. Identifies and analyzes the elements of setting, characterization, plot, and the resolution of the conflict of a story or play: 

i. internal/external conflicts 

ii. character conflicts, characters vs. nature, characters vs. society 

iii. antagonist/protagonist.
	1.2.1 Display initiative and engagement by posing questions and investigating the answers beyond the collection of superfi cial facts.
	4. Critical Thinking, Problem Solving, and Decision Making

a. identify and define authentic problems and significant questions for investigation.

	Self-Knowledge


	How do I know the difference between a want and a need?
	K
	SSKE4 The student will explain that people must make choices because they cannot have everything they want.
	2.3.1 Connect understanding to the real world.
	4. Critical Thinking, Problem Solving, and Decision Making

c. collect and analyze data to identify solutions and/or make informed decisions.


	Potential role of teacher


	In the world of education, the burden of achieving the goals and objectives set forth by the standards comes to rest firmly on the shoulders of the teacher.  Although collaboration with the school library media specialists and technology specialist can provide improvements to the lessons, the teacher is the individual accountable for the lion’s share of the instruction.  

The essential questions we created for this exercise must not only tie into the standards, but must also serve as the guiding force of the instruction provided about the lesson by the teacher.  For each type of question (explanation, interpretation, application, perspective, empathy, and self-knowledge) the primary role of the teacher is to facilitate a student lesson designed around meeting all of the standards (GPS, AASL, and NETS) possible.

In order to facilitate a productive lesson, the teacher must gather all of the applicable resources.  Without assistance, this is a very daunting and time consuming task.  This is one of the main reasons that teachers are encouraged to establish a relationship with their media specialist to collaborate on lessons and gather resources.  Additionally, since technology should be introduced into a lesson whenever possible, the media specialist can prove a valuable source for integrating technology based resources into lessons.  

	Potential role of media specialist


	There are a lot of roles that school library media specialists can fill.  Due to that fact, there is a great deal assistance that media specialists can provide in the planning and execution of a lesson.  During the early stages of collaboration, the media specialist can locate and gather both print and electronic resources for the overall unit or specific lesson plan.  Additionally, if the media specialist is servicing an elementary school, the media specialist can read stories related to the topic being covered within the unit.  

At the middle to high school level, the school library media specialist takes on a role more similar to that of a co teacher.  The media specialist consults with the teacher on each stage of unit planning often offering input and suggestions.  At these grade levels the media specialist can assist teachers in creating a “real-life” project involving technology to engage the student’s interest and creativity.  At these grade levels, the media specialists must enthusiastically promote collaboration by constantly making themselves available as well as providing unique suggestions to common lessons.  Further, the media specialist can provide instruction to all teachers by designing and implementing an in-service that demonstrates how to thoroughly use an instructional technology as well as access online resources by grade level standards and subject.  

	Potential role of technology specialist


	Last year at my school we had an ILT (Information and Learning Technology) specialist named Deborah Marker.  Her primary job function was to provide professional development for the faculty and staff.  Her office was house in the media center and she worked very closely with both media specialists to implement the in-services she had designed and answer more difficult technology questions.  I cannot begin to tell you how many times Ms. Marker provided me with direct one-on-one instructional technology support like unblocking restricted internet sources downloading educational software with administrative rights as well as helping develop my own teacher blog.  However, do to recent budget constraints Ms. Marker’s position was eliminated at the end of last year.  A great loss in my opinion.  

The closest thing we have to replace her is Sally Klaus, the technology support specialist.  Sally is great, but she is always very busy.  She spends her days fixing computer and other technology issues as well as maintaining our network.  As a result, she rarely has any extra time to provide direct one-on-one instructional technology support.  Therefore, this responsibility falls directly on the shoulders of our media specialists who are often to busy collaborating with individual teachers to provide instructional in-services.


